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ABSTRACT 
AviliaSetianiMutia. 2018. The Implementation of Schoology E-Learning Web 
to Improve Students’ Paragraph Writing at The Eight Grade Students of 
MTsNSurakarta II.Thesis.English Education Program, Islamic Education and 
Teacher Training Faculty. 
Advisor :ArinaRohmatika, M.Pd 
Keywords :  Paragraph Writing, Schoology E-learning web 
There are four skills in English, they are: listening, reading, speaking 
and writing. Writing is taught in junior high school. But many students felt 
that writing is a difficult skill in English. In MTsN Surakarta II, many students 
faced the problems in writing, there are: students are lack of vocabularies and 
grammar, students felt difficult to generate the idea, students confused what 
they should write and students cannot construct the paragraph. On other side, 
teacher  taught writing by using PPT, so students did not have chance to 
improve their writing. Based on the problem that found in MTsN Surakarta II, 
the researcher want to solve the students’ problem in writing. The researcher 
solved the problem by using schoology e-learning web to improve students’ 
paragraph writing in MTsN Surakarta II. The subject of this study consisted of 
24 students in the 8A4 class.  
In this study, the researcher used classroom action research. The 
research was done in two cycles. Each cycle consist of three meetings. Its 
cover of planning, action, observation, and reflection. In the first cycle, the 
researcher gave the topic of the recount text about, holiday, celebrating 
birthday and bad day. The researcher decided to conduct second cycle because 
the researcher still found out the problem in the first cycle. In the second 
cycle, the researcher gave the topic of the recount text about memorable 
experience, went to zoo and camping. The data were gained through 
observation, interview and test. The data in the form of field notes, interview 
transcript, syllabus, lesson plan, and photographs.The researcher gave test 
before and after implementing the action. The test was writing test, students 
should writing paragraph recount text about holiday. It consist of pre test and 
post test.  
The result of this study shows that the implementation of schoology e-
learning web improve students’ paragraph writing in recount text. After 
students used schoology e-learning as medium learning, they want to open 
dictionary when they did not know the meaning of the words and they want to 
discuss with their friends. The result of this study also can be seen from 
students’ means score of pre test and post test. The mean score of pre test was 
62.83, mean score of post test was 72.04. The result of the mean score of post 
test was higher it was compared with the mean score of the students’ pre test. 
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CHAPTER I 
INTRODUCTION 
A. Background of The Study 
There is one thing that human being can not avoid to do, that is, interact with 
each other. The interactions made are mostly happened in the form of communication 
either through oral, written or spoken forms. Language is the key of communication. 
According to McArthur (1995:571), in Kaswan (2010:8)  Language is a human 
system of communication which use structured vocal sounds and can be embodied in 
other media such as writing, print and physical signs. Through language, people can 
communicate with others, share, take and give a lot of information, either in oral or 
written.  
English as International languages has an important role in daily live. Not only 
important in daily lives but also English has become an important means which takes 
an important role in the development of the world. The development of science, 
technology, and culture are the example of any development which cannot be 
separated from the use of English. People around the world, as the agents of the 
development, use English as the international language to communicate, share, take 
and give information and knowledge to others. Therefore, to be able to follow those 
developments, every nation should equip their citizens with ability of using English.  
There are many ways that can be used to learn English. One of the ways is 
through education. Since English might be a foreign language for 
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some countries, education is considered the best way to learn English. In 
Indonesia, English is learnt as a foreign language and as one of 
compulsory subject that should be learnt by students especially in junior 
and senior high school. The students need to acquire English to improve 
their confidence to face global competition.  
According to Brown (2001: 232) English skills divided in four 
skills, namely listening, speaking, reading and writing. To be 
acknowledged as having mastery in English, the language learners should 
master the four language skills which are divided into receptive skills, 
such as listening and reading, and productive skills, such as speaking and 
writing. It means that students should be able to use English either 
receptively or productively. Furthermore, being able to speak in English is 
not enough. In the global era, many aspects of life need writing skill as a 
part of requirements. One of the example which writing takes an important 
role is in educational setting. In the educational setting, students are 
expected to be able to write a kind of academic writing. 
Writing as one of language skills is challenging to learn. Different 
from other skills, writing needs some practices to make a good writing. 
Nunan (1991:84) stated that, writing is clearly a complex process and 
competent writing is frequently accepted as being the last language skill to 
be acquired. Writing involves some language components namely: 
vocabulary, grammar, spelling and punctuation. Lines (2006:98) also 
stated that writing is a combination of process and product of discovering 
ideas, putting them on paper, and working with them until they are 
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presented in manner that is polished and comprehensible to readers. Thus, 
it is be stated that writing is a thinking process of discovering ideas then 
written on the paper. 
However, there are some considerations why writing is regarded as 
a difficult skill. Richards and Renandya (2002) mention that difficulties in 
writing arise not only in generating and reorganizing ideas but also in 
translating the ideas so that the readers can be easily able to understand 
about what is the writing about. They also proposed that second language 
writer should pay attention to the higher skills of writing; they are 
generating and reorganizing ideas. In addition, second language writer 
should also pay attention to the lower writing skills such as spelling, 
punctuation, word choice, and so on. Most of students needed a long time 
to think the idea to write something put into a paragraph. 
Based on the observation conducted by the researcher while doing 
the teaching practice or PPL program on September 2017 in MTs N 
Surakarta II. The teacher taught writing by using collaborative writing. 
The students work in pairs. First, they should make sentences based on 
theme that teacher has given. Second, after make sentences students must 
make a sentences into a paragraph without opening a dictionary. After the 
students completed the task, teacher gave feedback one by one. 
The researcher found out that there were some problems appeared 
in learning English especially for writing skill. There are three problems 
that they have, they are: first, lack of vocabularies. When the teacher asked 
students to make a sentences without open a dictionary, many students still 
4 
 
 
 
confused, they can make a sentences in Indonesian but when they translate 
into English without open a dictionary they did not know. Second, they did 
not know how to make a good sentence. When students make a sentence, 
the structure of sentences incorrectly. When students make a simple 
sentence in past tense, many students sill use verb 1, sometimes the 
sentence didn’t have a subject, Third is content. When teacher asked 
students to make a paragraph, they look confused about what they should 
write. They cannot construct the main idea and supporting detail into 
paragraph. Because of thus problems, many students feel that writing are 
complex and difficult.  
According to Karani (2006: 10), there are four problems 
encountered by the students when they are ordered to write a text. They 
are problems in content, organizing, vocabulary, and grammar. First is 
content. It means that the students cannot construct the main idea and 
supporting detail into a paragraph. They look confused about what they 
should write. Second is organizing. In organizing, the students cannot 
organize paragraph into a good text. It means that the students difficult to 
arrange the word. Third is vocabulary. Sometimes, the students lack of 
vocabulary for constructing a good paragraph, so the students cannot 
convey their ideas smoothly. It means that the students difficult to generate 
main idea. Fourth is  grammar. A good text describes a sentence structure 
correctly, and the paragraph has a good order of the words in sentence 
sequence. 
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 In other word, the students face many problem in writing.  Most 
students even judged themselves that they were not good at writing and 
they have low motivation in writing. The other problems are the teacher 
just asks the students to write about specific theme and then gives them 
feedback. Moreover, the teacher preferred to use personal feedback in 
which when she was correcting the students’ writing, she asked the 
students to come and see on their mistakes, then she directly gave them the 
correct form. This kind of feedback was considered less effective because 
it spent much time and not all students got the personal feedback. Such 
practices do not make the students interested in writing. In addition, there 
is no learning media which can support students’ writing process. 
Teacher must be creative to find media to help students solve their 
problem in writing. In global era, people take technology as their means of 
communication, seem to be impossible to be separated from the activity of 
writing, like update status in social media, sending message through 
whatsapp and sending letter via e-mail. So, one of medium that can be 
used is Information and Communication Technologies (ICTs). ICTs help 
people to communicate with other easily. Nowadays, there are many kind 
of ICTs for example audio, radio, telephone, TV, smartphone, computer, 
etc. They are able to receive update information, browse and access 
relevant study content on web pages, communicate with the concerned in 
real time, watch video lecture or listen audio recordings with connected 
the computer or mobile device to internet. 
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Media is everywhere. It has become a part of our daily life. Media 
play a dominant role in the learning process. Media has potential to shape 
personalities and understand the world and our immediate reality. Internet 
is a medium, which made the World a Global Village. The most important 
online media in education is to earn a degree from one’s home or work 
place. Students can get knowledge and information through charts, maps, 
graphs, moving images, slides, and video clipping and even audio 
recordings via online media.  
Now, in modern era, internet is important tool to communicate 
with other, browse anything and naturally internet can motivate. Many 
students are familiar with internet, it is important for teacher to be active 
facilitators when the internet is used for language learning. Many popular 
social media that connected to internet for examplesblog, facebook, 
twitter, instagram, wattpad, etc. It is easy to access anytime and anywhere 
from i-pad, smartphone, computer, laptop and others. The users of social 
media is dominated with students. Most of their activities in social media 
is writing, but when writing is applied in the classroom students look 
frustration and confused. 
Teacher should give motivation that writing subject is not difficult 
and it is same when the students write in social media. Students just write 
what they want without being afraid of making mistake. If students feel 
comfortable, they can generate the main idea and arrange word by word 
easily. Now, many application for education that connected between 
students and teacher, for example Schoology, Edmodo, Moodle, Skillsoft, 
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Blackboard, Cornerstone, Mzinga, NetDimensions. Rovai (et al, 2007) 
state that students who use e-learning are more intrinsically motivated than 
students in the traditional classroom. 
Based on explanation above, it is necessary to find a media that can 
involved both teacher and students to participate in learning activities. One 
of medium that can  be used in learning activities is Schoology. Schoology 
E-Learning is social network for K-12 and higher education users. Irawan 
et al. (2017: 3) state that schoology is education application of free web-
based that allows the teacher to provide lesson digitally. It allows to easily 
create, use to share lesson, coursework and manage academic material 
through a social networking interface similar to facebook. 
There are many benefits of using schoology. For example, 
schoology’s classroom management suite offers all of the tools that a 
teacher would use to support a connected online learning environment. In 
addition, Indrayasa et al. (2015: 5) mention that Schoology provides some 
features that is easy to use for students just like another social media. It 
helps teacher in managing learning and students’ outcomes including the 
students’ assignments and quiz, online posting of assignments. Teachers 
can create online quizzes and tests. This practice can provide instant 
feedback to the students. The teachers can grade, with either comments on 
the student work and return it back to the student for their review. It can 
motivate students in writing because this medium similar to facebook.  
Based on the explanation above, the researcher is interested to 
useschoology to solve students’ problem in writing. It can also make the 
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students more motivated to write. From the explanation, the researcher is 
interested to take the title “The Implementation of Schoology E-
Learning to Improve Writing Skill at The Eight Grade of Students 
MTsN Surakarta II.” 
 
B. Limitation of The Study 
The research has boarder scope and it is impossible to handle all 
problem. The researcher focuses on teaching writing using schoology. 
There are many e-learning such as edmodo, Moodle, Skillsoft, Schoology, 
Mzinga, Blackboard, etc. The researcher uses schoologye-learning web. 
Based on syllabus of SMP/MTs, the kind of text genre in the eight grade 
are: recount text and descriptive text. The researcher only focuses on the 
teaching writing in recount text to the eight grade of MTs N Surakarta II in 
academic year 2017/2018. 
 
C. Formulation of The Problem 
Based on the limitation of the problem, the problem formulated as 
follows  
1. How can schoology e-learning web improve the paragraph writing of 
the eight grade students of MTsN Surakarta II? 
2. Does implementation  of schoology e-learning web improve students’ 
paragraph in recount text of the eight grade of MTsN Surakarta II in 
academic year 2017/2018? 
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D. Objective of Study 
The purpose of this research are as follows: 
1. To describe the implementation of using schoology e-learning web to 
teach students’ paragraph writing. 
2. To find whether the implementation schoology e-learning web can 
improve the students’ paragraph writing. 
 
E. Benefit of The Research 
The study supplies benefits and the result of the study have of 
important advantages address to: 
1. English teacher 
This research can be used as the reference for teacher about alternative 
media to teach writing. 
2. Students 
Students will be motivated to write and improve their writing skill. 
3. Researchers 
As additional knowledge and also use a reference in make research 
using online learning. 
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F. Definition of Key Term 
In order to clarify thr key terms used in this research, some definitions 
as follows: 
1. Schoology E-learning Web 
Schoology e-learning web  is social network for K-12 and higher 
education users. It allows to easily create, use to share lesson, 
coursework and manage academic material through a social 
networking interface similar to facebook.  Schoology e-learning web 
was created by Jeremy Friedman, Ryan Hwang and Tim Trinidad. 
(www.schoology.com ) 
2. Writing 
Writing is a form of communication to deliver though or to express 
feeling through written form (Harmer, 2001:79). Other definition, 
writing is a combination of process and product  (Nunan, 2005:98). 
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CHAPTER II 
REVIEW ON RELATED LITERATURE 
 In this chapter, the researcher will discuss about some theories and 
literature related to the matter being researched. These theories need to be 
described as theoretical basis for data analysis.  
A. Writing  
1. Definition of Writing 
Writing is one of the four basic skills in language learning. It is the 
last stage in learning language after listening, speaking and reading. Before 
the students have to write, they should be able to listen, to speak, and to read. 
Brown (2001: 334) states that trends in teaching writing of ESL and other 
foreign languages are integrated with teaching other skills, particularly 
listening and speaking. Writing is not only integrated with teaching other 
skills but also involves some language component namely: Spelling, 
Grammar, Vocabulary and Punctuations.  
Writing can be seen as two different views. They are product of that 
writing and the process of writing (Brown, 2001). Other statement, Nunan 
(2005:98) states that writing is a combination of process and product. When 
writing is seen as the product, the attention is placed on the final product of 
writing such as the essay, the report, the story or what the product should 
look like (Brown, 2001: 335). It means that the writing should (a) meet 
certain standard of prescribed English rhetorical style, (b) reflect accurate 
grammar, and (c) be organized in conformity with what the audience would 
12 
 
 
be conventional. In other words, the value of the end product is the main 
thing to be focused on rather than the process of writing itself (Harmer, 
2007: 325). 
On other hand, when writing is seen as process, it focuses on the 
various stages that any process of writing goes through, such as putting ideas 
and transform thoughts into word (Brown, 2001: 336 ). The process refers to 
the act of gathering ideas and working with them until they are represented in 
a manner that is polished and comprehensible to readers (Nunan, 2005: 98). 
Writing is frequently useful as preparation for some other activity, in 
particular when students write sentences as a preamble to discussion 
activities. Writing also can be used as an integral part of a larger activity 
where the focus is on language practice, acting out, or speaking. Once again 
writing is used to help students perform a different kind of activity (in his 
case speaking and listening). Students need to be able to write to do these 
activities, but the activities do not teach students to write. Teaching writing is 
more than just dealing with matters of handwriting, orthography (the spelling 
system), and punctuation, it is about helping students to communicate real 
messages in appropriate manner (Harmer, 2004: 34) 
Writing is one of the  productive language skills. It produces a 
message to communicate in written form. Spratt (2005:26) states that writing 
and speaking belong to  productive language skills. The difference between 
writing and speaking mainly lies on the product. In speaking, the product is a 
spoken text may be in the form of monologue or dialogue. On other hand, in 
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writing, the main product is a written text such as written stories, letters or 
other text types. 
Wallace (2004: 15) states that writing is the final product after 
students learn several aspects of writing separately before. Those stages are 
note-taking, identifying a central idea, outlining, drafting, and editing. It 
means that writing is a complex skills. It requires the ability to write 
grammatically correct sentences and organize them logically into paragraphs 
or essays (Oshima& Hogue, 2006).  
According to Heaton (1984: 35) the writing skills are complex and 
sometimes difficult to teach, requiring mastery not only grammatical and 
theoretical devices but also of conceptual and judgment elements. The 
following analysis attempts to group the many and varied skills necessary for 
writing good prose into five general components or main areas: 
1. Language use: the ability to write correct and appropriate sentences. 
2. Mechanical skills: the ability to use correctly those conventions 
peculiar to the written language, example: punctuation, spelling.  
3. Treatment of content: the ability to think creatively and develop 
thought, excluding all irrelevant information. 
4. Stylistic skills: the ability to manipulate sentences and paragraphs and 
use language effectively.  
From all the explanation above, it can be concluded that writing is one 
of the productive language skills that involved  several aspect such as 
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spelling, grammar, punctuation and vocabulary in order to express their 
ideas, thought opinion and feeling. 
2. Paragraph Writing 
Sanggam (2007: 11) state that paragraph is a product of written 
language skill to express the topic in a piece of writing. Tarigan (2008: 4) 
also state that paragraph is a unit of language forms which is as the result 
of sentences merging. Lunsford and Collins (2003: 116) defines that 
paragraph is a group of sentences or a single sentence that forms a unit. It 
also defined by Syamsuri ( 2009: 61), paragraph is a unity of mind, a unity 
which is more extensive than the sentence. 
 According to Scoott (2008) paragraph is an element that allows to 
develop a single idea and that it is a group of sentences that are related 
among them, in which a though can be expressed, defined and develop in a 
coherent way. In addition, paragraph should be well structured and 
completed because it is like a good essay. Similarly, Kemper (2005) argue 
that students can get control of their own writing if they are able to learn 
how to write a good paragraph. Students should learn that paragraph is the 
basis for all their writing and if the paragraph have an appropriate 
structure, they are strong and well organized, the learners can become 
good writers because they will able to create successful essays, book 
review and reports.  
 Additionally, Walters (2000) claims that the fundamental unit of 
composition is the paragraph. It consist of different sentences that are 
grouped together. Moreover, Fulwiler and Hayakawa (2008) state that 
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paragraph must contain unity, internal, organization, and coherence, it has 
to be written to develop a main idea and it is used to state a new idea and 
they make writing easy to read. Paragraphs are used to help the readers 
follow the logic of the argument. Students must learn that in short or long 
paragraph has a structure that orders the ideas and makes the whole writing 
flow. In general, paragraph is mainly used to separate main ideas. It has 
simple structure.  
 From the explanation above it can be concluded that paragraph is a 
written form which is contain several sentences and related to one main 
topic. When writing paragraph is necessary to keep the coherence in order 
to make the reader understand what the paragraph is about.  
       
3. Process of Writing 
Harmer (2004: 12) state that writing process is a way of looking at 
what people do when they compose written text. The focus in writing 
process is on what student think and do as they write. Harmer (2004: 12) 
points out that it tends to a recursive process and represents the process in 
different way; called process wheel. Below is the figure of the process 
wheel presented by Harmer (2004). 
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1) Planning (Pre-writing) 
Tompkins and Hoskisson (1991: 211) state that pre-writing is the 
getting ready to write stage. Nunan (2005: 105) also state the prewriting 
phase of writing uses writing as a means of exploring a subject of 
discovering various approaches, of seeing things in a new way, and of 
finding contradictions. The students are involved in brainstorming, 
collecting data, note taking, and outlining.  
Richards and Renandya (2002) state that pre-writing stage is any 
activity that can promote students to write. Since it is the first stage in 
writing, the students should be stimulated so that they can get information 
and ideas what to write. 
In this stage, Richards and Renandya (2002) suggest, there are 
some activities to stimulate the students. The activities are brainstorming 
activity, clustering, rapid free writing, and WH-questions. In group 
brainstorming activity, the students are grouped and they spew out any 
ideas in their mind. There is no right or no answer. I is aimed to flow the 
idea in students’ mind after that they can select the ideas and then develop 
the chosen ones into a draft. In developing ideas, Hutchinson (2005) 
suggest to make a writing more interesting by developing the ideas clearly 
and easy to understand, involving supplying specific details, examples, 
and reasons. She also suggests some methods of development, they are 
time, space, increasing complexity, support, and climax. In time 
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development, it involves describing events or steps in the order of 
occurrence. In space development, it involves describing from outskirts to 
centre or from left or right. Complexity development involves drawing a 
conclusion about the previous discussions. Support development involves 
completing the idea and general statement with the specific examples, 
details, and reasons. In climax development, it involves adding the most 
exciting moment or result. 
In addition, Grenville (2001) points out four ways in getting ideas, 
they are making list, making a cluster diagram, researching or independent 
investigation, and free writing. Making a list is a kind of brainstorming. It 
involves writing anything that comes to mind. Making cluster is grouping 
the same ideas so that the writer finds out some information to use in the 
writing, while free writing means ‘non-stop talking onto the page’. In 
other words, free writing is called speedwriting or free associating. 
Those are some ways in generating ideas proposed by some 
experts, however there are some factors which can stop ideas. Grenville 
(2001) cites that the voice of doom, ‘inspiration’, premature planning, and 
writer’s block are considered as the obstacles in generating ideas. Voice of 
doom here means feeling unconfident about the ideas. The writers with 
voice of doom always think that the ideas are not good. Writer’s 
inspiration sometimes comes from anywhere. It sometimes comes when 
someone is conscious or even unconscious. This means to get ideas, the 
writers have to let mind do brainstorming whatever it wants to. The writers 
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should have a time to think, time to plan, and time to let their mind think 
freely. 
2) Drafting 
Ideas are collected at planning stage, and then they are formulated 
to be a draft. At this stage, writers develop the ideas and are focused on 
the fluency of the writing. In the classroom writing activity, a teacher is 
an audience for students’ writing. The students may also be encouraged 
to write for different audience such as for their peer, classmates, or 
family members. 
Tompkins and Hokisson (1991: 215) state that drafting stage is 
the time to pour out ideas, with little concern about spelling, 
pronounciation and other mechanical errors. As Rohmah (2008:20) 
quotes statement of Singh and Sarkar (1994) that the draft is a further 
means of discovering ideas and exploring what one want to say.  
After getting the draft, the writers will have the first product of 
writing. In classroom activity, the teacher responds to the students’ 
product. However, responding to students’ writing can be oral or 
written, and it has a central role to play in the successful 
implementation of process writing. It is helpful for the improvement of 
writing draft.  
3) Revising 
At this stage, the writers review the texts based on the feedback 
given in the previous stage. Revising stage includes checking for 
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language errors, content, and ideas organization. Muschla (2006) cites 
revising as the activity that makes draft better such as rereading, 
rewriting, reviewing, rethinking, rearranging, restructuring, tightening, 
deleting, moving, expanding, unifying, correcting, and redrafting. For 
many students, this stage can be both puzzling and frustrating since they 
work had on draft but do not know how to make it better. That is why, 
guidance and encouragement of the teacher are needed by the students.  
Revising is a process of reading through what the writers had 
written. In other words, the writers review their text on the basis of given 
feedback and make a global check to make sure that their writing can be 
understood. The students review and re-examine the text to see how 
effectively they have communicated their ideas to the reader.  
4) Editing 
It is a stage in which the writers have edited and made revisions or 
changes to their draft into their final version. At this stage, the students 
are focused on tidying up their words as they prepare the final draft to be 
evaluated by the teacher. 
Editing stages involves checking and tidying up the texts since the 
writers prepare the final draft. This includes checking grammar, spelling, 
punctuation, diction, sentence structure, and accuracy of supportive 
textual material as well. 
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Evaluating is accomplished after editing stage, in classroom 
writing, it is teacher who evaluates students’ writing. In evaluating 
students’ writing, the scoring may be analytical or holistic. 
In addition, Williams (2003) states the various stages of composing 
writing product. They are invention (or pre writing), planning, drafting, 
pausing, reading, revising, editing, and publishing. Pre writing stage 
involves generating ideas, strategies, and information for a given writing 
task. Planning stage involves reflecting during on the material produced 
during prewriting to develop a plan to achieve the aim on the paper. In 
drafting stage, the writers  are producing words that match the initial plan 
for the work. In pausing stage, the writers are not writing but they make 
reflection on what they have produced, usually it includes reading. 
Revising stage is an activity done by the writers to make changes after 
rereading to produce the better draft. Editing stage involves focusing on 
sentence level concerns, such as punctuation, spelling, subjet-verb 
agreement, and sentence length. The last stage is publishing. It involves 
sharing the finished product to the audience. 
Each expert has his own statement about the process of writing. 
The terms of the stage may differ from one to another. However, the 
processes are almost the same. 
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4. Characteristic of Written Language 
According to Brown (2001: 341-342), there are some characteristic 
of written language from writer’s point of view. The characteristic are as 
follows:  
a. Permanence 
Once the writers finish their writing they cannot edit their writing. 
So, as teacher, guide and facilitator to help students to revise and 
refine their work before final submission will help give them 
confidence in writing. 
b. Production Time 
Time limitation is one of the important issues in writing especially 
in educational context. A sufficient length of time will affect the 
production of a good writing and vice versa.  
c. Distance 
A good writer is one who can read their own writing from the 
perspective of the mind of the targeted audience. Writers need to be 
able to predict the audience’s general knowledge, cultural and literary 
schemata, specific subject-matter knowledge, and very important, how 
their choice of language will be interpreted.  
d. Orthography 
Many different writing system have evolved around the world 
(Harmer, 2004:1). Therefore, being able to use such writing system is 
not an easy matter, especially in a language which has different 
orthography from the writer’s native writing system. 
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e. Complexity 
Writers must learn how to remove redundancy, how to combine 
sentences, how to make references to other elements in a text, how to 
create syntactic and lexical variety, and much more. 
f. Vocabulary 
Good writers will learn to take advantage of the richness of English 
vocabulary. 
g. Formality 
This is complex conventions for academic writing (describe, 
explain, compare, criticize, argue, etc). if the writer create academic 
writing it means that the language that they used have to formal and 
polite.  
 
5. Micro and Macro Skills in Writing 
Brown (2004: 219) stated that the classifications scheme is 
formulated to include the most common genres that a second writer 
might produce, within and beyond the requirements of a curriculum. 
You should be aware of the surprising options of written genres that 
second language learners need to acquire. 
a) Micro skills 
1. Produce graphemes and orthographic pattern of English 
2. Produce writing at an efficient rate of speed to suit the purpose 
3. Produce an acceptable core of words and use appropriate word 
order patterns. 
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4. Use acceptable grammatical systems, patterns and rules. 
5. Express a particular meaning in different grammatical forms. 
6. Use cohesive devices in written discourse. 
b) Macro skills 
1. Use the rhetorical forms and conventions of written discourse. 
2. Appropriately accomplish the communicative functions of 
written texts according to form and purpose. 
3. Convey links and connections between events and 
communicate such relations as main idea, supporting idea, new 
information, given information, generalization, and 
exemplification. 
4. Distinguish between literal and implied meaning when writing. 
5. Correctly convey culturally specific references in the context 
of written text. 
6. Develop and use a battery of writing strategies, such as 
accurately assessing the audience’s interpretation, using pre-
writing devices, writing with fluency in the first drafts, using 
paraphrases and synonyms, soliciting peer and instructor 
feedback, and using feedback for revising and editing.  
6. Teaching Writing 
In teaching English, the teacher must understand how to teach the 
four skills to the students. It is very important to teach those skills in 
the English class especially Teaching English as a Foreign Language 
(TEFL). In this case, the teacher have to know how to teach writing. 
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Harmer (1998: 79) states that there are several reason why teacher 
should teach writing. The reason are reinforcement, language 
development, learning style, and writing as a skill. Moreover, the 
several reasons will be presented as follows: 
a) Reinforcement 
The visual demonstration of language construction is invaluable 
and it is used as an aid to committing the new language to memory. 
Students usually find the visual demonstration is useful to write 
sentences. It is useful to write sentences using new language shortly 
after they have studied it.  
b) Language development 
It seems that the actual process of writing helps the students to 
learn. The mental activities order to construct proper written texts is all 
part of the ongoing learning experience.  
c) Learning style 
Writing is appropriate for such learners. It is a reflective activity 
instead of the rush and bother of interpersonal face-to-face 
communication. Because students expected that producing language in 
a slower way is invaluable. 
d) Writing as a skill. 
The important reason for teaching writing is a basic language skill. 
It seems as important as speaking, listening, reading. In this case, 
students need to know how to write letters, how to put written reports 
together, how to reply advertisement.  
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According to Brown (1994: 8), teaching is guiding and facilitating 
learning, enabling the learner to learn setting the conditions for 
learning. The aims of teaching writing are to help students learn 
foreign language and to help them write a good paragraph.  
There are two concepts in teaching writing: the activities which 
focus on products and the activities which focuses on process. A 
product oriented approach focuses on the end of the result of the 
learning process is, what the learner is expected to be able to do as a 
fluent and competent user of the language. Process approach; on the 
other hand, focus more on the various classroom activities which are 
believed to promote the development of skilled language use.  
There are three principles in teaching writing. They are the product 
approach, the process approach and classroom technique. 
1) The Product Approach  
According to Leki (2006) states that in the product-oriented 
type of teaching writing, the main purpose of the learners’ writing 
activity is “to catch grammar, spelling, and punctuation errors”.The 
focus of these types of writing is primarily on grammar, students 
will get good grade if the texts are free from errors or have only 
just very few errors. Consequently, the students write very 
cautiously in their second language. Therefore, they often avoid 
writing what they cannot control.  
The product approach is  a traditional approach, in which 
students are encouraged to mimic a model text, which is usually 
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presented and analyzed at an early stage. The product approach 
focuses on writing tasks n which the student imitates, copy, and 
transforms teacher supplied models, it focuses on the steps 
involved in creating piece of work.  
2) The Process Approach 
In teaching writing as process, the students may produce 
several drafts or versions of their writing with the emphasis on the 
process of writing and getting feedback from classmates.In this 
process approach, students are taught strategies that should help 
them to final reach a decent product, but of course the product is 
still an important goal, but the writing class is more explanatory, 
less punitive, less demoralizing, and the students writer is alone 
(Leki, 1996:174). 
The process approach concerns more on the process of how 
students develop ideas and formulate them into effective writing 
works. Students are seen as the language creators in which they are 
given chances to experience the process of writing, try to organize 
and express their ideas clearly. 
The activities are intentionally designed to facilitate the 
students become the language creators. Here are lists of typical 
writing activities done in the process approach mentioned by 
Brown (2004: 335). 
a) Focus on the process of writing that leads to the final written 
products. 
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b) Help students writers to understand their own composing 
process. 
c) Help them to build repertoires of strategies for prewriting, 
drafting, and rewriting. 
d) Give students time to write and rewrite. 
e) Let students discover what they want to say as they write. 
f) Give students feedback throughout the composing process (not 
just on the final product) as they attempt to bring their 
expression closer and closer intention. 
g) Include individual conferences between teacher and student 
during the process of composition. 
Process writing approaches tend to be framed in three 
stages: prewriting stage encourages the generation of ideas, teacher 
needs to stimulate students’ creativity, to get them thinking and 
flow the ideas. In this stage, student does not have to worry about 
grammar, diction, spelling, or punctuation because she/he will 
revise it later. There are three steps in prewriting: 
a) Brainstorming, it is listing thought as they come in mind. 
b) Clustering, in this step, a student may write the subject in the 
middle of the page, circle it and then write related ideas around 
the main circle. 
c) Free writing, in this step,  a writer simply writes about subject 
without worrying about the sentence structure, spelling, logic, 
and grammar. 
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The drafting and revising stages are the core of 
processwriting. In traditional approaches to writing instruction, 
students either are given timed in class compositions to write from 
start to finish within a class hour, or they are given a homework 
writing assignment. In a process approach, drafting is viewed as an 
important and complex set of strategies. 
Revising is among the most important stage of writing, 
especially for people who write in a second language. A writer may 
add or omit ideas of material, move and remove ideas material that 
has not fitted, revise it several times until produce good 
composition of text. It is considering as the part of writing process 
that may take the most time.  
3) Classroom Technique 
There are some characteristics should be well recognized in 
classroom practice. They are as follows: 
a. Instruction should be focused on the writing process.  
b. The assigned writing tasks should encourage students to write a 
variety of modes besides expository writing.  
c. Conferencing is important part of the classroom activity, it 
occurs between teacher and students as well as between 
students. 
d. The main role of teacher is facilitator. 
e. Since the teacher’s role is as a facilitator, and students would 
work and help each other, rather than work alone or just with 
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the teacher, the classroom would be arranged in the manner of 
a workshop, where students can work in pair, or groups. 
f. A bond which ties all members of the class into one 
community, whose member feels responsible for each other’s 
growth, can be created in such classroom. This sense of a 
community of oneness, in turn, can provide a risk-taking 
environment which is very important for learners to be able to 
grow their maximum potency. 
 
7. Teacher’s Roles in Teaching Writing 
Teaching is not a simple activity. It is not only transferring 
knowledge from teacher to students, but it is also a process hoe the 
students’ behavioral changes. Therefore, the teacher must aware that 
his/her students get something beneficial that is really important to their 
future.  According to Brown (2000: 7) learning is a permanent process of 
the change in behavioral tendency and a result of reinforced practice.  
Harmer (2004: 41) state teacher’s tasks before, during, and after 
the process of writing they are demonstrating, motivator and provoking, 
supporting, responding, and evaluating. Demonstrating is the first task that 
must be done by teacher in the process of teaching writing. This task aim 
to make students understand writing conventions and genre constraints of 
particular types of writing. Both aims must be drawn to attract students’ 
attentions.  
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As a motivator, a teacher should motivate the students, create a 
right condition for the generation of ideas, persuade the students of the 
usefulness of the activity, and encourage them to make efforts. For several 
students, writing is a big problem because they sometimes lack in 
transferring the idea from the mind to their writing. This situation can be 
solved when teacher help by provoking them to get ideas and then 
persuading the to work on their writing. In the process of writing, 
sometimes students face difficulties. In this situation, the teacher must be 
ready to support the students in order to make students always feel 
comfortable and have interest to write continuously.  
The next task is responding. Responding here means how the 
teacher reacts to the students’ writing work. This task focuses to the 
content and construction of the writing. The responses or reactions to the 
students’ work can be in the form of feedback or suggestions for the 
students; improvement in writing. 
The last task is evaluating. This task has function to see how far the 
progress of students in writing. As conclusion, those task are main 
requirements of a teacher if he/she students are guided and be better writer 
especially guide the students to express the ideas.  
According to Harmer (2007: 261-262) some information about 
teacher’s roles in the teaching learning process especially in writing are (1) 
motivator, as motivator teacher must be able to motivate his/her students 
and encouraging them to always practice writing to achieve the optimal 
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result, (2) resource, the teacher must be ready to serve every information 
and language needed by students when they are doing the next level of 
writing tasks, (3) feedback provider, teacher must respond or react 
positively to what students have written. 
The teacher has every important roles in the development of 
students’ writing ability. Teacher can be a motivator, resource, and 
feedback provider in guiding and facilitating the teaching learning process. 
B. Nature of Media 
1. The Definition of Media 
Etymologically, the word “media” comes from Latin language 
“medius”. Literally, it means mediator, Arsyad says that media is the 
message mediator or companion form the sender to the receiver. 
Association for Education and Communication Technology (AECT) in 
Sadiman (2002: 6) defines media as all forms and lines which are used by 
people to convey information. According to Gagne and riggs in Azhar 
(2006: 4) media is device used to deliver content of material which 
includes some of books, recorder, video, photograph, pictures, televisions 
and computer.  
According to Usman and Asnawir (2002: 12) media is anything 
used to send messages from senders to receivers, so it can be aroused the 
learners’ thought, feeling, and interest to gear the students’ learn.Heinich 
et al in Azhar (2006: 4) states that medium is things that deliver 
information from source to the receiver. Using media creatively will make 
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students to study better and can increase their performance in accordance 
with the goal that they want. 
In addition, David (2002: 3) a medium is something we use when 
we want to communicate with people indirectly, rather than in person or 
by face to face contact. In other words medium is a component of learning 
source of physical vehicles that consist of instructional material in students 
environment which can motivate students to learn. 
Based on those definition above, it can be concluded that media is 
tool that can be used to deliver the message from sender to receiver. Some 
examples of the media is video, television, diagrams, printed materials, 
computer programs, and instructors. Media is a tool which has an 
important function to support teaching learning process in the classroom. 
2. Types of Media 
 Arsyad (2003: 4) media is the accessories that can send and 
transmits learning messages. According to Arsyad (2006: 33-34) types of 
media are divided into two categories. They are traditional media choice 
and technology media choice. 
a. Traditional Media 
 Traditional media are things that can be used to transmit a message 
from the sender to receiver traditionally. There are eight traditional 
media choice as follows: 
1) Silent visual that was projected. 
Examples: filmstrips, slide. 
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2) Visual that wasn’t projected. 
Examples: diagram, poster, picture. 
3) Audio. 
 Examples: reel, cartridge, cassette. 
4) Multimedia presentation.  
Examples: tape, multi-image. 
5) Visual dynamic that was projected. 
 Examples: movie, television, video. 
6) Published. 
 Examples: textbook, wordbook, hand-out. 
7) Games. 
 Examples: puzzle, simulation. 
8) Realia 
Examples: model, specimen, manipulative (map, doll) 
b. Technology Media 
 Technology media are the opposite of traditional media. There are 
two technology media choice: 
1) Telecommunication media 
Examples: teleconference and telecture. 
2) Microprocessor media 
Examples: computer-assisted instruction, computer games, 
compact disc. 
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3. Kinds of Media 
There are so many media are used in teaching that starting from the 
simplest or cheapest ones to the most complex one. According to Nuhung 
(2009: 10) there are six kinds of media: 
a. Teacher Mode Drawing 
This media can be constructed and supported the topic 
which is being taught. The teacher can prepare it at home and 
apply it easily in the class to achieve the goals of the teaching 
and learning process. 
b. Still Pictures 
This media can be shown into the real objects or the events 
of outside the class. A still pictures is a record or a copy of a 
real object or event which may be longer or smaller than the 
real object or events, for example: photograph, bulletin board 
material, brochure, etc. 
c. Audio Recording 
Recording is a mode of magnetic, on disc, or on motion 
picture soundtracks.  
This is the reproduction of actual event of sound effects. Sound 
is presented in the sequence in which they actually happen 
unless the recording is edited. Audio recording may be used 
individually or displayed directly to the audience. 
d. Motion Picture and TV 
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A motion picture or video tape recording is a moving image 
on color or black and white produced from live action from 
graphic presentation. Objects or events may be in normal 
motion and edited for abbreviating or high lighting. It can be 
silent or having sound. All types of audio-video electronic 
system can be appeared on a cathode ray tube or TV monitor. 
e. Real object, Simulations, and Models 
The category includes people, events, objects, and 
demonstration. Real object as contrasted with other media are 
not substituted by the artificial objects or events. They are in 
fact, life, often in is natural setting. There are countless real 
objects in immediate community. As long as they are readily 
and economically available, use them. Simulation is the 
replication of real situation which has been designed to be as 
near actual events or process as possible. A model is a replica 
or reality. It is often in scale and may be in miniature, exact 
side or an enlargement.  
f. Programmed and Computer-Assisted Instruction 
The example of program and computer-assisted instruction 
are sequences of information which are designed to elicit 
predetermined response. The most common examples are 
programmed text books or instructional program prepared for 
computers.  
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4. The Characteristic of Learning Media 
Gerlach and Ely in Azhar (2002: 12-14) propose three 
characteristics of teaching media, those are fixative property, 
manipulative property, and distributive property. 
a. Fixative property 
This characteristic explains the ability of media to record 
save, continue and rearranged using media such as photograph, 
video, tape, audio tape, and film. By this characteristic, an 
event that just once in a life time can be perpetuated and 
rearranged for education. 
The object or events which have been “fixed” some media 
format are available for use at any time. Events which occur 
only once in history can be recorded and reconstituted. The 
performance an individual or group can be analyzed and 
criticized by the individual or group after the performance and 
as often as necessary. Hence, the fixative property is important 
from teacher’s point of view. 
b. Manipulative property 
This characteristic enables an event to be transformed, so 
the event that needs long time can be shorted in order to be 
showed in class for example the process of metamorphosis, the 
record of motion in sport class, the plant treatment. 
The advantages of manipulative property of media is 
editing of real objects or events. The special motion picture 
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effects such as time-lapse photography or high speed filming 
can show events that would otherwise be unavailable to human 
eye. Complex details may be simplified by highlighting 
important components of an object. 
c. Distributive property 
This characteristic enables an object or event to be 
transported through space and be served together in a number 
of students, in which each other gets the same experiences. 
Once information was recorded, it can be reproduced for many 
times and be used in many different places.  
The advantages of the distributive property are as follows: 
once the information is recorded in any medium it is available 
for reproduction as often as necessary and in almost any 
location. It is available for simultaneous use in many locations 
or for repeated use in one location. Once the information is 
recorded in any medium it can be used and reused and 
reproduction will be exactly the same as the original. The 
potential for same content to be transmitted to different 
audience is enhanced.  
 
5. Advantages of Media 
According to Sudjana (2002: 155), there are some benefits that can 
be obtained by using media in teaching learning process. They can be 
followed: 
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a. By using media, it can make students learn to think concretely 
and avoid the teacher tech verbally. 
b. To increase students’ motivation, interest, and attention to learn 
about something. 
c. To foster students’ learning development in order to get good 
outcome. 
d. To stimulate the students’ way of thinking in learning 
something from their own real experience toward the objects of 
media. 
e. To make the students learn to think regularly and continuously. 
f. To increase students’ critical thinking and help them to develop 
their ability in using language. 
g. To help students getting a better learning experience. 
h. Through media, the learning material will be easier to 
understand by the students and enable them to achieve the 
learning goals. 
i. The teacher will have various teaching methods, not only focus 
on teaching in verbal communication. So that, the students will 
not feel bored and reducing teacher’s tiredness in teaching 
along time in classroom. 
j. The use of media in the classroom can encourage the students 
to do many activities, such as observing, applying, and 
demonstrating.  
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From the theory above, the researcher concluded that media is very 
useful for the teacher in teaching-learning process. For the students, it 
can help students to understand the material and enjoy following the 
lesson.  
Arsyad (2002: 26) states that there are many advantages of media 
in teaching and learning, they are:  
a. Learning media can clarify the presentation of messages and 
information that can facilitate and improve the process of teaching 
learning activities. 
b. The media can enhance students’ attention so that media can lead 
some motivation of learning. the more direct interaction between 
students and their environment, the more possible students learn 
independently in accordance with the abilities and interests. 
Teaching media can overcome the limitations of the senses, space 
and time. 
c. The teaching media can provide a common experience of teaching 
the students about the events of their environment, and allow direct 
interaction with teachers, community, and environment for 
example through study tours, visits to museums or zoo.  
From the explanation above, the researcher concluded that media 
can help teacher in teaching and learning process. Media can make 
students interested in teaching and learning process, and easy to make 
students understand the material. 
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C. E-Learning 
E-learning is electronic learning that uses technology and 
information. According to Michael (2013), E-learning is organized with 
the purpose of e-learning to use an electronic system or computer also to 
be able to support a learning process. E-learning is created to overcome the 
limitations between teachers and students, especially regarding space and 
time. Therefore teachers and students should not be in one dimension of 
space and time. The education process can run at anytime by ignoring the 
space and time (Kusmana, 2011).  
In addition, Derek (2003) state that e-learning involves the use of a 
computer or electronic device in some way to provide training, educational 
or learning material. E-learning has an impact on learning, there are 
cognitive performance and motivation. E-learning improves the cognitive 
skills of the learners (Songkram et al., 2015). Harandi (2015) said there is 
a significant relationship between e-learning and students motivation. In 
addition, Ibrahim and Suardiman (2014) state there is influence of the use 
of e-learning on student motivation, students motivation tendency to use e-
learning is higher than conventional learning. According to Frey (2015), 
there are 3 types of e-learning: 
1. Synchronous e-learning 
Synchronous e-learning is commonly understood as instructor lead 
training, that is delivered in an electronic or digital format. It involves 
instructor or teacher being online at the same time as the students. 
Synchronous e-learning can be delivered to just one person at a time, 
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or to multiple people, and includes online tutoring, lectures, or meeting 
between peers. Example of synchronous e-learning are online chat and 
video conferencing. The main benefit of synchronous e-learning is that 
it enables students to avoid feelings of isolation since they are in 
communication with others throughout the learning process.  
2. Asynchronous e-learning 
Asynchronous e-learning on other hand can be carried out even 
when the students or teacher is offline. Coursework and 
communications delivered via email and messages posted on 
community forums are example of asynchronous e-learning. In these 
instances, students will typically complete the lessons on their own and 
merely use the internet as a support tool.  
 
 
3. Blended e-learning 
Blended e-learning is a combination of synchronous and 
asynchronous. Blended e-learning combines face-to-face and online 
instruction. In blended e-learning, students attend the class taught by 
teacher, and also independently completing online task. In blended 
learning, teacher can post the video, material, task, quizzes and 
assignment. One of the example blended e-learning is schoology.  
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D. An Overview of Schoology  
1. Definition of Schoology 
 
 
 
 
Picture 2.1 Logo of Schoology 
Schoology is an online learning management system (LMS) 
designed to make online education a collective effort and to increase the 
overall impact of everyone involved in a student’s education. A Learning 
Management System (LMS) is a software application or Web-based 
technology used to plan, implement, and access a specific learning 
process. Typically, a learning management system provides an instructor 
with a way to create and deliver content, monitor student participation, and 
assess student performance (Rouse, 2005). Schoology is similar to 
facebook is appearance and functionality.  
Schoology allows keeping of attendance records, online 
gradebooks, administration of tests and quizzes. Schoology’s mission is to 
empower teachers, giving tools and connections to engage students more 
efficiently and improve educational effectiveness. A teacher can assign 
and grade work on schoology, students can get help from the entire class 
on schoology.  
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Schoology was created  in 2007 by Jeremy Friedman, Ryan Hwang 
and Tim Trinidad while undergraduates at the University of St. Louis. The 
LMS focuses on three main components for educational engagement: 
online curriculum and lesson planning, classroom management through 
attendance and grading, and parent-student engagement via access portals 
and discussion forums. On August 2009, schoology was released 
commercially.  
Schoology was released in 2009 and has pressed through the 
education sector’s slow place of innovation to bring a product to market 
that can truly help students and teachers. Starting with K12, but rapidly 
expanding in higher education. Schoology lets teacher create curricula on 
the platform and share it with students. But beyond that, schoology’s 
content is all in the cloud, across 12 million users in more than 130 
countries. on August 2013, schoology was chosen as Best App for 
Managing Classrooms by American Association of School Libararians. In 
2017, schoology get the first place in the LMS software category which 
has a total score of 9.8/10 and is the winner of Best LMS Software Award.  
2. Profile of Schoology 
Schoology’s design visually mirror’s that of facebook, but unlike 
facebook. Schoology consist of two main context 1) interactive 
communication and 2) academic information exchange. Teachers can 
create discussion questions, collaborative, or boards for assignments that 
allow for dynamic interaction between students and their teachers. For 
example, students participating in reading workshop can ask questions and 
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post comments about classmates’ book choices. Teachers can participate 
in and monitor these student-led discussions. The second aspect that 
schoology has capitalized on is the ability to deliver academic information 
to students. Within schoology, students aare able to access their grades, 
attendance records, and teacher feedback on electronically-submitted 
assignments. Access to this information increases communication between 
teachers and students and holds students accountable for their academic 
responsibilities (Manning, C. et. Al, 2014). There are features of 
schoology e-lerning web, they are: 
a. First Page of Schoology E-Learning Web 
F 
 
 
 
Picture 2.2 First Page of Schoology 
This page will appear when user sign up toschoology link 
www.schoology.com . The first time, user should sign up. User can 
choose their identity as a teacher, student or parent. 
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b. Creating Schoology as Instructor 
 
 
 
 
Picture 2.3 Sign Up  Page of Schoology 
To sign up as “instructor” click instructor and will show page 
below. Fill out each required field after filling in all necessary 
information, click register. 
 
 
 
 
 
 
Picture 2.4 Register Page of Schoology 
After click register, user should fill our country, state and city. If 
user cannot find the school, user can click “skip this step”. And account 
schoology is created. 
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Picture 2.5 Register Page of Schoology 
c. Creating Course 
To create course, click Courses in the top menu, enter the course 
name for example “English 101”, select the subject area click Create 
to finish. 
 
 
 
 
Picture 2.6 Course page of Schoology 
The course has been successfully created and there is access 
code. Access code for students to join the course. 
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d. Creating an Assignment 
After create the course, user as instructor can create assignment to 
the students. To create an assignment, click the Add Materials at the 
top, click Add Assignment, fill out the Create Assignment form. Set a 
due date to place the assignment in the course calendar and upcoming 
area. It will also enable overdue notifications if a student fails to 
submit the assignment by the due date. Click Create. 
 
 
 
 
 
Picture 2.7 Assignment Page of Schoology 
e. Grading Assignment 
The document viewer enable teacher to view and annotate 
students assignment submission directly through schoology account. 
To use the document viewer, click Submission. 
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Picture 2.8 Grading Page of Schoology 
In the document viewer, teachers can: 
1) Comment and discuss in the right column. 
2) Upload a file to the comment/discussion feed. 
3) Highlight selected text. 
4) Give annotate  
5) Strikeout selected text. 
6) Draw on the document. 
7) Grade the assignment. 
In grading assignment, teacher can give note, circle the 
students’ mistake and give score 
 
 
 
 
 
Picture 2.9 Grading page of Schoology 
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Teacher can give note so students know their mistake and 
teacher also can give motivation in written form. 
 
 
 
 
    Picture 2.10 Grading Page of Schoology 
f.  Benefits of Schoology E-Learning Web 
The use of schoology can give some benefits to the user. They are: 
1. Discussion forum 
2. No private information is required from students. 
3. Students join classes by access code. 
4. Teacher/instructor has fully management control. 
5. Teacher/instructor can track students progress. 
6. Teacher/instructor can create assignment, quiz. Teachers can 
choose the form of quiz such as true/false, multiple choice, 
ordering, fill in the blank, short answer/essay question. 
 
 
 
 
50 
 
 
g. Advantage and Disadvantage of Schoology E-learning Web 
There are some advantage and disadvantage of using schoology, 
there are: 
Advantage: 
1. Its free 
2. Students need access code to sign up 
3. Students can participate in discussion 
4. Teacher have a gradebook. 
5. Similarity to major social network sites so easy to use 
6. Security is in place for student safely 
7. Provides efficient tools and resources for teachers to optimizes 
instruction.  
8. Students can upload homework, assignment, take quizzes, receive 
grade, feedback and suggestion from teacher/instructor. 
9. Parents can be involved by viewing their child’s work and grade, 
and keep in touch with teacher/instructor. 
10. The tool works with all browser type. 
Disadvantage: 
1. If a student does not have access to a computer and the internet or a 
mobile device they would not able to use the tool. 
2. Codes for students are too long. 
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h. The Steps Teaching Paragraph Writing of Recount Text by 
Using Schoology E-Learning Web 
The steps in teaching paragraph writing of recount text through 
schoology e-learning web are as following: 
1. The researcher made schoology e-learning web account as 
instructor. 
2. The researcher gave access code to the students to join course in 
schoology e-learning web made by researcher. 
3. The students made schoology e-learning web account. 
4. The researcher posted a material about recount text and picture 
series in schoology e-learning web. 
5. After that, the researcher asked the students to made recount text 
based on picture series in schoology e-learning web.  
6. After the work is finished, the students posted their recount text in 
schoology e-learning web and the researcher gave feedback. 
 
E. Previous Study 
The researcher takes review of related literature from the previous 
researches that pertinent with this research. The first research taken from Putri 
(2014). She focuses on the effectiveness of teaching writing recount text by 
using facebook.  The type of the research is experimental research. The 
researcher used two classes XMIA1 class as the experimental class and 
XMIA4 class as the controlled class. The result of the research can be seen 
from the t-test (to=2.76) is higher that t-table (tt=1.68), so the alternative 
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hypothesis is accepted and the null hypothesis is rejected. It means teaching 
writing recount text by using facebook is effective in increasing tenth grade 
learners’ achievement. It can be concluded that students’ writing recount text 
is more effective by using Facebook than except using Facebook. 
The similarities between this research and the research above are the 
object of the study that is writing and material that is teaching in writing 
recount text. The difference between this research and the research above are 
the research design, the researcher using Classroom Action Research and the 
research using Experimental Research. The medium is different, the researcher 
using schoology and the research above using facebook as medium.  
 The second is “Improving Students’ Writing Skill Through English Web 
Blog Among Year X Students Of SMA Negeri Purworejo in The Academic Year 
of 2010/2011 “. This research is conducted by Akhid Lutfian  2011. He focuses 
teaching writing recount text. The design was Classroom Action Research 
consisting of two cycles involving 32 students of class X.6. The result of the 
research can be seen from the mean difference between pretest score and 
posttest score in Cycle 1 was significant with t=  - 6.428 (p < 0.05). the mean 
difference between the posttest score in cycle 1 and the posttest in cycle 2 was 
significant with t = -4.928 (p < 0.005). It means that students’ writing skill 
improve significantly through blogging activity. It can be concluded that the 
students are more enthusiastic and more interested in writing English.  
The similarities between this research and the research above are the 
research design, the object of the study that is writing and material that is 
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teaching in writing recount text. The difference between this research and the 
research above is The medium is different, the researcher using schoology e-
learning web  and the research above using web-blog as medium.  
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CHAPTER III 
RESEARCH METHODOLOGY 
A. Research Method 
In this research, the researcher uses Classroom Action Research 
(CAR) as the method of the research in order to teach writing by using 
schoology. Kasbolah and Sukaryana (2001:9) say that Classroom Action 
Research (CAR) is one of the efforts made by a teacher or a practitioner in 
the form of various activites which are carried out in order to improve 
unsatisfactory condition or to increase learning quality in the class. 
Kemmis and Mc. Taggart (1998: 18) state that action research is a 
piece of descriptive research carried out by the teacher in his/her own 
classroom, without the involvement of others, which is aimed at increasing  
our understanding rather than changing the phenomenon under 
investigation.  
Meanwhile, Carr and Kemmis (1999: 30) states that action research 
is the application of fact finding to practical problem solving in a social 
situation in a social situation with a view to improving the quality the ation 
within it, involving the collaboration and co-operation of researchers, 
practitioners, and laymen. According to Muslich (2012), Classroom 
Action Research has some characteristics, they are: 
1. The problem of Classroom Action Research begins with teachers. 
2. The purpose of Classroom Action Research is to improve learning 
problems. 
3. Classroom Action Research is a collaborative research. 
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4. Classroom Action Research is the kind of research that make a specific 
action to improve the teaching and learning process in the classroom. 
5. Classroom Action Research can bridge the gap between theory and 
practice of education. 
Based on the definition above, Classroom Action Research is 
systematic research done by teacher, practitioners, or other educational 
professionals to solve problems in order to get better improvement. 
B. Setting of the Research  
The research of this study will held at MTs N Surakarta II, which is 
located at Jl. Transito, Pajang, Laweyan, Surakarta, Central Java. 
 
C. Subject of the Reseach 
The subject of this research is the eight grade students in MTs N 
Surakarta II of the academic year 2017/2018, class VIII A4 in number of 
24 students. The class was selected as the subject of the research because 
based on the research experience when she was doing PPL program, the 
researcher found that many students not interested in writing English. So 
that, the researcher decided to conduct research to improve the students’ 
writing skill. 
 
D. Procedure of the Research 
Classroom Action Research consist of some cycles. Every cycle 
includes 4 steps: planning, acting, observing and reflecting. These cycles 
are conducted one after another. This model can be illustrated as follows: 
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Figure 3.1 
 
1. Planning 
The activities in the planning are: 
a. Preparing materials; making lesson plan and design the steps in 
doing action. 
b. Preparing list of students’ name and scoring. 
c. Preparing Schoology Website. 
d. Preparing sheets for classroom observation. It was prepared to 
know the situation of teaching-learning process when the 
method or technique in applied. 
e. Preparing test. It was done to know whether the students’ 
writing skill improve or not. 
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2. Action 
After planning, it was implementation of the plan. The scenario on 
teaching and learning was implemented in this research. They are some 
schedules of the research in each cycle: 
a. Giving pre-test  
b. Teaching the material 
c. Team study 
d. Giving opportunity to the students to ask about difficulties 
e. Giving post-test 
3. Observation  
Observing is an observation activity to know how far the action 
influence the students’ ability. The collaborator observed the teaching 
and learning process, all activities in the classroom during the teaching 
and learning process and note events happened in the classroom on a 
field note which made in every meeting. The aim of observation is to 
collect data. Then the researcher evaluated the data of research 
reflected them. 
4. Reflection 
Reflection has done after acting and observing. This was the time 
to reflect or review everything that has been done in the implementing 
the plan. The researcher would reflect on the whole process and 
identified strength and weakness; analyze the result of the action and 
draw conclusion.  
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E. Technique of Collecting Data 
This research used two types of data. They are qualitative data and 
quantitative data. The quantitative data were students’ writing before the 
implementation of the actions (pre-test) and after the implementation of 
the actions (post-test). Meanwhile qualitative data were obtained through 
the interview with the English teacher and the students , questionnaire, and 
the classroom observation during the teaching learning process 
1. Classroom Observation 
Classroom observation is conduct to know classroom 
atmosphere description , students’ attitude, and the responses 
during the teaching learning process. The result of the 
classroom observation was in from field note. There are four 
uses of field note in classroom action research according to 
Hopkins (1993): 
a. They can focus on a particular issue for teaching behaviour 
over a period of time. 
b. They can reflect general impressions of the classroom and 
its climate. 
c. They can provide an ongoing description of an individual 
child that is amenable to interpretation and use in case 
study. 
d. They can record our development as teachers. 
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2. Interview  
In order to get detailed information about the problems, the 
researcher held some interview to the English teacher of 8A4  
and the students. The interviews were done in the need analysis 
and after the implementation in each cycle. The researcher 
recorded interview process through voice recorder then she 
made an interview transcript. 
3. Pretest and Posttest 
Writing tests were conducted three times. The first was 
conducted before implementing the actions. The second test 
was conducted after implementing the actions in Cycle I, and 
the last one was conducted after implemnting the actions in 
cycle II.  
F. Data Analysis Technique 
Basically, the data used in this research were categorized into two 
types: qualitative and quantitative data. The qualitative data were analyzed 
use interactive model analysis ( Milles and Huberman, 1994: 10) which 
consist of three activities like; reducing data, displaying data, and drawing 
conclusion. The steps are: 
a. Reducing Data 
In reducing data activity, the researcher did the process of 
selecting, focusing, simplifying and transforming the data by 
summarizing or paraphrasing the interview transcripts and field 
notes. 
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b. Displaying Data 
In this step, organized and compressed assembly of 
information or reducing data systematically in form of pattern, 
table or chart and picture, then begin to draw justified 
conclusion. 
c. Conclusion (drawing and verifying) 
The conclusion was gained based on the interviwe 
transcripts, filed notes, and the results of the students’ writing. 
In making the conclusion, the researher collaborated with the 
collaborator. 
To analyze quantitative data, the researcher uses descriptive 
statistic by comparing the following dimension, namely; highest, 
lowest score and means. To know the result of using schoology e-
learning web toward improvement students’ writing skill from pre-
test and post-test. Based on Arikunto (2006) as follows: 
 
𝑀 =  
fx
𝑁
 
 M  :Mean of the students’ score 
 Fx :The sum of students’ score 
 N :The total number of students 
From the calculation result using the formula above, it can be seen 
whether there is improvement of the result of pre-test and post-test or not.  
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G. Trustworthiness of The Data 
The researcher also need to analyze the validity of the data sources 
to get the valid data. To get the data validity of the research, the researcher 
used expert judgment for quantitative and triangulation for qualitative. 
Expert judgment is used to validate the writing test. To judge whether a 
test instrument has high validity, it is necessary to ask for expert opinion.  
In order to analyzing qualitative data, the researcher use 
triangulation as a technique to check the validity of the data. According to 
Lexi (2001:178) triangulation is a technique of examining the 
trustworthiness of data by using something excluding the data check or 
compare the data. Triangulation is divided into four techniques: 
triangulation by using sources, triangulation by using methods, 
triangulation by using investigator, triangulation by using theories.  
Triangulation by using sources means that the researcher will 
compare and check the credibility of information found in the observation 
with the data of interview and compare it with related documents. 
Triangulation by using methods is that researcher will check credibility of 
the data of the research and the data sources by using several data 
collection technique. Triangulation by using investigator is that researcher 
will recheck the credibility of her data by other researcher. Triangulation 
by using theories is that the technique of examining data by finding 
standard of comparison from analysis explanation as a supporting data to 
get a valid evidence of the research result.  
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In this research, researcher used triangulation by using methods 
and triangulation by using investigator. The researcher will compare the 
result of the data from interview and observation uses to recheck the 
information from different method of collecting data, and to decrease the 
bias that come from any single method.  
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CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSION 
This chapter presents research findings and  discussion. These are 
presented in three headings; identification of the problems, the implementation of 
the actions and discussions, and the results of pretest and posttest of the students’ 
writing skill. The process of the research consist of two cycles, Cycle I and Cycle 
II, in which each cycle covers planning, actions, observation, and reflection.  
A. Research Findings 
The research finding explains the identification of the problem and the 
process of the research in the class. It starts from the beginning to the last of the 
research when the researcher took data in the teaching-learning process. The 
procedure consist of  planning, action, observation and reflection. After each cycle 
was done, the researcher gave a test to know whether the students’ writing skill 
improve or not. The aims of this research are to improve the students’ writing skill 
in recount text and to describe what happen in class when Schoology implemented 
to teach English writing recount text. The findings can be explained as follows. 
1. Identification of The Problem 
Firstly, the researcher identified the problems that occurred in the teaching 
and learning process, especially in teaching writing. The researcher conducted 
classroom observation, interview with the English teacher and the students. The 
classroom observation was used to see the teaching-learning process and the 
students’ attitude towards the teaching-learning process. The interview was used 
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to get information about the strength and the weakness that the teacher and 
the students faced in the teaching-learning English. The pretest and posttest was 
used to see the students’ ability before the action is implemented. According to 
the data gained from observation and interview, there were some problems found 
in the teaching-learning process. Then, some problems were selected to be 
overcome.  
There were some problems related to students, they are:  
1. The students sometimes talked to their friends when the teacher was teaching 
2. The students did not find that English class is interesting 
3. The students tended to be silent when the teacher asked them 
4. Some students were not involved in doing assignment 
5. Some students were passive and easily get bored in writing activity 
6. Some students were shy or afraid to ask a question to their teacher 
7. The students felt less confident to write 
8. The students were not enthusiastic when the teacher gave a question 
9. The students played with their classmate when teaching-learning process was 
going on 
10. The students asked other students to answer the teacher’s question 
11. When their friend read the text, the students did not pay the attention 
12. The students lacked vocabulary 
13. The students could not develop the idea 
14. The students could not construct the paragraph 
15. The students regarded English as a difficult subject. 
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There were some problems related to teacher, such as  
1. The teacher gave the students to little time in doing some tasks 
2. The teacher preferred to give personal feedback. The teacher asked the 
students one by one to come and directly gave the feedback 
There were some problems related to media they are (1) The interesting 
teaching media were insufficiently used during the teaching-learning process, (2) 
The students did not interest in teachers’ technique to teach writing 
Based on the identification above, there were some problems related to the 
process of writing teaching-learning. Since the focus of the study was on the use 
of schoology to improve students’ writing skill, therefore, the problem that had 
been solved were problems related to the process of writing teaching and learning 
especially in recount text. The problems were categorized into students’ writing 
skill, students’ interest toward writing, and the role of media. The identified 
problems were stated as follows. 
a. Students’ writing skill 
The students’ writing skill was needed to be improved. Most of them did 
not even know how to start to write. They did not succeed to generate the idea, 
the generic structure of the text and also the language features used.  
b. Students’ interest toward writing 
Students’ moods are important in writing process. Writing was built from 
the ideas in students’ mind. During the learning process, the students were not 
interested in writing. They felt bored and did not follow the lesson well. A new 
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innovation in the learning process was needed to develop students’ interest in 
writing. Building their interest was a new way in teaching writing. The students 
have to love writing. 
c. Role of media 
The role of media in teaching process is very helpful. It helps students in 
understanding the materials. The teachers were seldom using media because the 
teachers’ knowledge about media was low.  
In addition, the teacher asked the researcher to suggest some action plans 
to overcome the problems found during the teaching and learning process of 
writing. Then, she said that the action plans should be based on the class schedule 
and reflected the ability of the researcher and the teacher herself in carrying out 
the research. Finally, both researcher and the English teacher determined the 
actions to overcome those problems. 
2. Determining the Actions to Overcome the Problems 
As suggested by the teacher, the researcher made some action plans to 
overcome the field problems. The actions were intended to overcome the 
problems of the students who had difficulty to generate ideas for writing the 
recount text, lack of vocabulary, the students who usually did not pay attention to 
teaching-learning process, the students who seemed to be lazy to study in the 
writing activity. The action plans were as follows. 
a. Using classroom English during the teaching and learning process to motivate 
the students. 
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b. Introducing schoology e-learning web as a new tool in writing and using 
schoology e-learning web to give explanation the materials 
c. Providing the students with exercises and tasks in order to experience the 
language so they could learn and absorb the knowledge properly and 
maximally. 
The use of schoology e-learning web was intended to make the students 
more interested in the topic of teaching-learning process. This is also helped the 
students to comprehend the material especially in writing the recount text. The use 
of schoology e-learning web for learning activities was useful in reducing the 
students’ boredom during the teaching-learning process. 
B. Research Process 
In this part, the researcher describes the process of the research. The 
researcher conducted two cycles. The report of each cycle is discussed below. 
1. Report of Cycle I 
The teaching and learning process in Cycle I was done  in three meetings. 
In the first cycle, the researcher and collaborator managed three steps as 
presented in the following discussions. 
a. Planning 
In the first cycle, the researcher planned to have three meetings. These 
meetings were planned to cover the materials for a recount text of the grade VIII 
students. She also asked her friend to be collaborator because the English teacher 
would not attend every meeting in the full time. 
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In the first meeting the researcher introduced schoology e-learning web, 
features of schoology e-learning web and how to create an account in schoology 
e-learning web. In the first meeting, the researcher asked to the students to create 
an account in scholoogy e-learning web. In the next two meetings, they would get 
clear explanation of what recount is and how to construct it in the correct pattern. 
In addition, the researcher used picture series in schoology e-learning web, these 
meetings made them understand how to develop their ideas in writing. The 
researcher took a role as a teacher and her friend as a collaborator.  
1. The First Meeting 
The first meeting is planned to introduce schoology e-learning web. The 
objective in this meeting is to give the students clear understanding about 
schoology e-learning web, students know the features in schoology e-learning 
web and each students had an account in schoology e-learning web. The activities 
are (a) Students got the explanation about schoology e-learning web, (b) Students 
know to use schoology e-learning web, (c) Students should create schoology’s 
account. 
2. The Second Meeting 
The second meeting, the researcher started use schoology e-learning web. 
In second meeting was focused on discussing the generic structure and language 
features of recount text. The objective in this meeting is that students are able to 
identify the generic structure and language features in the text. The activities are 
(a) students got the explanation about generic structure of a recount text,  
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 (b) students had to make a sentence into negative and interrogative. (c) Students 
had to fill incomplete sentences using correct verb forms. 
3. The Third Meeting 
The third meeting was focused on grammatical features of recount text . 
The students had to fill in the blanks with the correct verb forms. Then, the 
students had to produce a story about recount text based on picture series that had 
post in schoolorgy e-learning web. After that, students and researcher discussed 
grammatical features from the text made by students. In this section, the students 
had to work individually.  
b. Actions  
The researcher implemented the action in three meetings. The detail 
description of each meeting are presented as follows. 
The First Meeting on Cycle I 
1. Opening  
The first meeting was conducted on Thursday, July 19, 2018. The class 
started at 07.30 am. The researcher entered the class with the collaborator and the 
English teacher. The English teacher started by greeting and told them about the 
research that would be done by the researcher and the collaborator. The 
researcher greeted the students and checked the students’ attendance.  
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2. Main Activity 
In this meeting, the researcher focused on  introducing schoology e-
learning web. The researcher asked the students, have they heard about schoology 
e-learning web. All of students did not  know about schoology e-learning web and 
it was something new for them. Then, the researcher was introducing schoology e-
learning web through LCD in front of the class. After the researcher explained 
about schoology e-learning web. Then, she asked the students to open link of 
schoology e-learning web from their own laptop. The researcher explained and 
showed schoology’s features one by one. She gave tutorial how to create account 
in schoology e-learning web. Then, she asked the students whether they already 
understood about schoology e-learning web and whether they already knew how 
to create account in schoology e-learning web.  
In the next activity, the researcher asked the students to create an account 
in schoology e-learning web. She walked around in the class and helped students 
create an account. The condition of the class was noisy because almost all of the 
students called the researcher to help them to create an account. Some of students 
walked into other’s table to see other students created an account. Because, the 
class was not conducive the researcher asked some students who successfully 
create account  to help other students create an account. After the times up and all 
of the students succeed create an account, she asked the students to bring laptop 
again in next meeting and dictionary. She told the next lesson will use schoology 
as media in learning English.  
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3. Closing  
Before, the researcher ended the class. She summarized the lesson that day 
and reviewed material with the students. Finally, she ended the first meeting by 
thanking to the students for their participation and saying goodbye to end the 
lesson. The researcher reminded again the students to bring laptop and dictionary.   
The Second Meeting on Cycle I 
1. Opening 
The second meeting was conducted on Tuesday,24th July 2018 at 10.00 
am. The researcher and the collaborator arrived at the school about forty minutes 
before the class started. Before the researcher entered the class, she met the 
English teacher first to tell the teacher about the materials that would be given to 
the students in this meeting. The researcher started by greeted students and she 
asked who was absent on that day. The researcher told the students that they 
would learn about recount text and language features in recount text. 
2. Main Activity 
The researcher asked the students to log in to their schoology e-learning 
web  account, and click folder “material recount text” to watch video about 
recount text in schoology e-learning web  that had been post by researcher. The 
students watched the video silently and they focused watch the video. After the 
students finished watching the video , the researcher asked some question to the 
students related to the video. The researcher asked the generic structure of 
recount text in the video. When, the researcher asked one of the students, he 
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could not answer the question from the researcher and he asked the answer by 
asking other students. The researcher told him to try answer by himself. And the 
researcher help him to answer the question. Then, the researcher continued by 
explaining to the students about recount text. When, the researcher explained the 
material, there were students who talked with other students, so the researcher 
asked them to explained what the researcher had explained. They could explained 
what the researcher had explained. After that, the researcher told them to listen 
and paid attention when teacher or researcher explained in front of the class.  
 The researcher continued by discussing together with students about 
generic structure of recount text in video. The students were also asked to mention 
generic structure. The researcher asked some of students about the generic 
structure of recount text to checked students’ understanding about generic 
structure of recount text. Many students already understood about generic 
structure in recount text. When the researcher asked the students about generic 
structure of recount text they could answer it. It is prove that students already 
understood about the generic structure of recount text.  After that, the researcher 
asked to students to mention about regular and irregular verbs. Students should 
mention and spell it orally, the students were very enthusiastic. The students were 
busy looking for regular irregular verbs in their dictionaries and the researcher 
asked students one by one to mention and spelled it. When, there were students 
got wrong or could not spell the word, other students laughed at it. It is indicate 
that the students enjoyed to follow the lesson by using schoology e-learning web. 
          In the next activity, the students should do an exercises about regular 
irregular verb in schoology e-learning web. The exercises was to change the verb 
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1 into verb 2 in the paragraph recount text. The researcher asked the students  to 
do task individually and to do a task use their own schoology’s account. There 
were students who asked the answer to other students and the researcher told them 
to do a task individually. When they were do a task, the condition of the class was 
conducive. They did the task calmly. When the time was almost up, the researcher 
asked the students to finish their works. Some of students complained because 
they were not finish their work because the internet connection was slow. The 
researcher gave 10 minutes, so students could finish their task. 
3. Closing  
Before the researcher ended the class, she asked the students whether they 
had difficulty or not then summarized the topic today. The researcher ended the 
class by thanking to the students and reminded  them to bring laptop and 
dictionary in the next meeting.  
Third Meeting in Cycle I 
1. Opening  
The third meeting was conducted on Thursday, 26th July 2018.  The class 
started at 07.30 am, the researcher entered the class with the collaborator. As 
usual, the researcher began the class by greeting and checking attendance. The 
English teacher came to class late because she has a meeting. 
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2. Main Activity 
The researcher gave instruction to log in to their schoology e-learning web 
account. The researcher explained about material the previous two meetings to 
recalled students’ knowledge. When, the researcher explained the material, 
students paid attention and listened calmly. Although, there were some students 
still talked with other students but the researcher could handle it. The researcher 
asked the students who talked with other students to explained the material in 
front of the class. There were one students who did  not want to explain because 
he was shy to explained  in front of class and the researcher told him not to shy 
and be brave, finally he explained the material in front of the class. He could 
explained about definition of recount text and generic structure. The researcher 
continued ask the students whether they understand or not about recount text, 
they answered they already understood about the material. When the researcher 
asked them about definition of recount text and generic structure of recount text, 
they could answer it and explained it. It is indicate that the students already 
understood about the material of recount text. 
To recalled students’ knowledge about past tense, the researcher asked the 
students to did a task about past tense. They should fill in the blank about past 
tense. They did the task enthusiastically. They did the task by themselves but 
when they found difficulties in do a task, they asked to the researcher. The 
researcher helped the students who found difficulties. Many students still faced 
difficulties about past tense, they still confused about regular and irregular verb. 
There  were one students who walked around in the class when did a task. So, the 
researcher asked him to do a task in teacher’s table until the bell rang. After, all of 
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students finished their works and submitted it then the researcher and students 
discussed the answer of the task. When the researcher and students discussed the 
answer together, the students could give the right answer. It is prove that some of 
students already understood about regular and irregular verb. The score was 
increase than in the previous meetings although did not satisfied. 
The next activity was students were asked to do other tasks. They were asked 
to produce a recount text based on the picture series. Before, the students wrote a 
recount text, the researcher recalled again students’ knowledge about the recount 
text. The interaction can be seen at field note FN.06.  First, the teacher gave an 
instruction to look at what the pictures are. The researcher let the students do 
brainstorming to get the idea from the pictures to create a text. When the 
researcher asked them to look at the picture, they looked the picture seriously.  
Then, the researcher walked around to check students’ task.  The class situation 
seemed noisy because they called the researcher to come to their table and ask 
some questions. Because the class did not conducive, the researcher told them to 
do the task silently and the researcher would come to their table one by one. 
Finally they did the task calmly. There were some students complained because 
they still confused about what they should write and the researcher helped them. 
The bell rang, the students should submitted their text. Almost all of students 
complained because they did not finish their works. 
3. Closing  
The time was almost up, the researcher asked the students to submit their 
works. Before, the researcher ended the class, the researcher and students 
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summarized topic what they learn today. Then, the researcher ended the meeting 
by saying thanks to the students for their attentions and participations. 
After process teaching learning was done, the researcher did interview to 
students. From the interview transcript, the researcher found that the students 
difficulty was the use of simple past tense in writing text and some of students still 
confused to generate the idea. The interview transcript can be seen in appendices 
interview 6. 
c. Observation. 
From three meetings in the Cycle I, it showed that students enjoyed to follow 
the learning process by using schoology e-learning web as media in writing 
recount text. From the observation, the researcher found out the main problems of 
students  in cycle I, they are: 1) Some students still confused about grammatical 
features in recount text, 2) Some students still confused to generate the idea when 
they were make a recount text, 3) Internet connection was slow. 
d. Reflections  
After the implementation of actions in Cycle I, the researcher and the 
collaborator discussed the influence of the actions to the students’ writing skill. 
Overall the teaching and learning process ran well during the implementation in 
Cycle I. Although, some students still had difficulty in generating the ideas and 
confused in grammatical features. After conducting Cycle I, the researcher did 
interview to the English teacher and students.  
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After, the researcher did interview the English teacher gave good comments 
about the implementation of schoology e-learning web in the Cycle I. The 
interview transcripts can be seen in appendices interview 5. 
The students also said that the researcher gave clear explanation so they could 
understand. The students said that schoology e-learning web made them able to 
write text that was better than before. The picture in schoology e-learning web 
made the students understand how to write recount text. 
The researcher also asked the collaborator for her opinion about the 
implementation of schoology e-learning web in writing. The collaborator said that 
schoology e-learning web can increase students’ interest to write and helpful them 
to express their idea in writing. Although, some of students generate the idea. 
From the interview conducted by the researcher  with the English teacher, 
collaborator and the students. The researcher found that the students were still 
confused in grammatical features and some students were still confused  generate 
the idea . Although the past tense sentence was already taught in Cycle I. some of 
the students still did not understand about it. Some of the students also misspelled 
some words, did not use correct mechanics. Then, researcher planned to conduct 
the second cycle to improve the students’ writing skill of recount text by using 
schoology. 
2. Report of Cycle II 
From the reflection of Cycle I, the researcher found that students still had some 
problems in their writing especially related to use the right language features and 
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generate the ideas when writing. Therefore, in Cycle II the researcher gave more 
concern and attention to those problems. 
a. Planning 
In the second cycle, the researcher conducted three meetings. These meeting 
was conducted to improve students’ writing skills based on the reflection and 
result of the first cycle by improving the materials of recount text. Based on the 
reflection in the first cycle, the researcher found that there were problems and they 
should be solved. The problems were the students’ difficulty to use the right 
language features and some students could not generate the idea. 
1. The First Meeting 
Since the main problem in the first cycle were about the language use features 
and generate the ideas. In the firs meeting in cycle II, the researcher planned to 
sharpen students’ knowledge about regular-irregular verb and past tense. In this 
meeting, the researcher designed the activities  students get the clear explanation 
about the generic structure and language features of recount text. 
2. The Second Meeting 
In the second meeting was planned to give the students more knowledge 
about generic structure of recount text. The researcher designed activities for 
students such as students identify the generic structure of recount text based on the 
example that shown by the researcher. Students make a group to discuss and make 
a story based on the pictures.  In this meeting, the researcher planned to use stages 
of writing. Before submitted the text, the students should make draft from the 
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picture and got revised from the researcher. After that, the students made a 
recount text and submitted it.  
3. The Third Meeting 
For the third meeting, the researcher would use it to recall students’ 
knowledge about the materials that they got in the first and second meeting. The 
researcher would help the students if they still had any questions or problems 
related to the materials. The researcher planned to give the students more writing 
practices by developing a text through picture series in schoology e-learning web  
and creating their own text related to the pictures. 
b. Action  
The First Meeting in Cycle II 
1. Opening  
The first meeting in cycle II was conducted on Tuesday, July 31st, 2018. The 
class started at 10.00 am. The researcher started the class by greeting and 
checking the students’ attendance. Then the researcher told the purpose of the 
meeting to the students and she told about the topic that would be taught in the 
first meeting. 
2. Main Activity 
The researcher explained again about generic structure of recount text and 
gave them an example. Then, the students identified the generic structure of 
recount text from a text that teacher gave. Almost all of students still remembered 
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about recount text. They could explained definition of recount text, generic 
structure of recount text and language features in recount text. Next, the 
researcher asked the students to read the text in glance. After being asked to read 
the text, the students were ordered to mention the meaning of some words the 
researcher mentioned from the text to check the students’ vocabulary mastery. 
The researcher asked the students the meaning of word, there were students could 
not answered it, so the researcher suggested them to consult their dictionaries.  
There were students could not answer but he asked the answer from his friend. 
The researcher told him to open and look the meaning in dictionary, the researcher 
waited the students until he got the answer.  
The next activity was the researcher explained about regular-irregular verb. 
Almost all of the students already understood about regular irregular verb. They 
listened the researcher’s explanation carefully and calmly. To build students’ 
knowledge about regular irregular verb the researcher asked them to do a task 
change the verb 1 into verb 2 and arrange the sentences into good order.  The 
researcher asked students to log in schoology e-learning web and did a task about 
regular-irregular verb. When the students log in to schoology e-learning web, 
some of students complained because the internet connection was slow again. The 
researcher solved the problem use hotspot cellular. After, all of the students could 
log in to their schoology’s account. Then, the researcher asked them to do a task 
change the verb into right form and arrange the jumble sentences and they could 
discussed with their partner. The researcher walked around in the class and 
checked the students’ task. The condition of the class seemed conducive. They did 
a task calmly. All of students discussed with their partner. There were some 
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students who found difficulties in arrange the jumble sentences, so the researcher 
helped them. After, the students submitted their work, the researcher and the 
students discussed the answer together. When discussed the answer, the researcher 
asked the students to read their own answer. Most of students want to read their 
answer, so the researcher decided to called them based on students’ number. The 
score of students was improve than the previous meeting.  Then the bell rang.  
3. Closing  
The researcher summarized and reviewed the lesson that day. She closed the 
lesson by saying a good bye to the students. “ I think that all for today, thank you 
very much. Have a nice day”. 
The Second Meeting in Cycle II 
1. Opening 
The second meeting of Cycle II was conducted on Thursday, 2 August 2018. 
The class started 08.25 am. The researcher entered the class with the collaborator 
and the English teacher. The researcher greeted the students to start the class and 
checked the students’ attendance.  
2. Main Activity 
The researcher recalled students’ knowledge about the recount text by asking 
them the generic structure of recount text. Almost all of the students still 
understood about the recount text; definition, language features and generic 
structure.  The researcher still explained about the generic structure of recount 
text. The interaction can be seen in field notes FN.08. 
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After the researcher explained the generic structure and students 
understood, the researcher asked the students to make a group of six based on 
their absent. Almost all of students complained because they want  in one group 
with their close friends. But the researcher want they made a group based on 
absent. Finally, they did it, made a group based on their absent. The task was each 
group should discuss to write a recount text based on picture series. First, each 
group should make draft. After, the researcher revised the draft, students should 
make recount text and submitted it. 
The researcher asked each group to log in one account in schoology e-
learning web and write a recount text based on picture series.  The researcher 
walked around and checked the students’ discussion. Students seemed enthusiastic 
in the discussion. Almost all of groups asked the researcher to help them when 
they met a problem in writing. There was one student slept in the class and did not 
join the discussion so the researcher asked him to wash his face and made recount 
text by himself.  Next, after each group submitted their task in schoology, the 
researcher and the students discussed the language features and identified the 
general structure in the text written by each group. Almost all of students could 
identify the generic structure of the text made by each group. The time was up. 
3. Closing  
The time was over. The researcher asked the students whether they had 
difficulty or not. The researcher summarized and reflected the lesson. She closed 
the lesson by saying thank you. 
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The Third Meeting in Cycle II 
1. Opening  
The third meeting was the last meeting of the research. It was held on 
Tuesday, 7 August 2018. The class started at 10.00 am. The researcher entered the 
class with the collaborator and the English teacher. The researcher started the 
class by greeting the students and checking students’ attendance.  
2. Main Activity 
In this meeting the researcher focused on the use of schoology e-learning web 
for writing recount text. The researcher started the activity by asking students 
whether they had still had problems or not related to the materials in the two 
previous meetings. 
Then the researcher explained again briefly about past tense. After the 
researcher explained the material. The researcher asked the students related to the 
material. The researcher asked them to change the verb orally. The students could 
answer it. It is indicates that they already understood about past tense. The 
researcher continued to the next activity that focused on recount text. The 
researcher asked the students to log into their schoology e-learning web account 
and did task to arrange jumbled paragraphs into a good recount text. The students 
worked in group. They were complained again because they were in the same 
group but they still did the task. In arranged the paragraph, each group did not find 
any difficulties. While the students did a task, the researcher walked around in the 
class and checked students’ discussion. They discussed seriously with their own 
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group. When they finished their work, the researcher and the students discussed it 
together. Almost all of the students’ answer were correct. 
The next activity was make recount text based on picture about birthday party 
in scholoogy e-learning web. The students were ordered to work in group to make 
a good recount text. The rule had them to write in turn and the order was decided 
by them. One had to write the orientation part, the other had to compose the event. 
While the third got the second event and the last student got the re-orientation. 
The students given time until the class ended. After, the researcher explained the 
rule, some of students still confused about the rule so the researcher explained 
briefly and slowly. Finally, they already understood about the rule.  Before 
produce recount text,  each group should make a draft and checked by the 
researcher. The students seemed so enthusiastic. There were a group who fight 
because they had different idea, so the researcher tried to helped them and solved 
the problem.  After, the draft checked by the researcher they could continue to 
write recount text. When the time was up, the students were order to submit the 
results. All of the group finished the task.  
3. Closing  
The researcher said this third meeting was las meeting. She reminded the 
students at 14.30 pm, the researcher conducted the post test. She closed the class 
by saying thank you for the participation and good bye. 
c. Observation  
In the second cycle, generally the class condition in learning process was 
better than the previous cycle. It could be seen from the result of field notes that 
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the students who were able to focus and to pay attention on the researcher 
explanation and when they followed the writing lesson, they enjoy doing 
exercises. Then, most of them were enthusiastic when discussion with their 
friends. The researcher checked students’ draft before they made a recount text. 
Automatically, it led a good feedback from students’ response in conveying their 
ideas.  
d. Reflection 
From the data gathered from Cycle II, the researcher did not find any 
significant problems to related to the students’ writing of the recount text. Almost 
all of the students got better result than in Cycle I. they also made less mistake in 
their writing. The students also looked enthusiastic and interested in learning 
English. The students used technology to help them wrote English especially 
recount text. The students enjoyed the media on the writing process. 
Schoology e-learning web  successfully helped the students to write. From the 
result of the students’ writing it can be seen that the students wrote good a recount 
text by using schoology.  their writing skill was improved in the aspects of 
language features. Then, the students’ attitude towards teaching was positive and 
they could construct the paragraph coherently. After conducting the second cycle, 
the researcher came to the teacher to discuss the results of the second cycle. The 
interview transcript can be seen in appendices interview 8. 
From the interview with the English teacher, it can be inferred that schoology 
e-learning web  as medium improved many aspects of the students’ paragraph 
writing, not only the scores, but also their motivation to write. From the 
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discussion the teacher thought that students’ paragraph writing  is improved after 
implemented the action in this cycle and the students had more confidence to 
write their own text and enjoyed to write. 
C. Students’ Score 
In this research, the students’ writing in the pre-test, post test 1, and post test 
2 were scored. The scoring activities in this research were done by both the 
research and the inter-rater  as a part of triangulation that is investigator 
triangulation to avoid the subjectivity. The following tables describe the students’ 
score in each aspect in the pre test, post test 1, and post test 2  
 
Table 4.1 The Result of The Paragraph Writing in Pre Test in Each Aspect 
Rater Content Organization Vocabulary 
Langu
age 
Use 
Mecha
nic 
Rater 1 18.95 13.54 13.70 15.91 3.41 
Rater 2 18.91 13.87 13.83 15.83 3.45 
Mean 
Score 
18.93 13.70 13.83 15.87 3.43 
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Table 4.2 The Result of The Paragraph Writing in Post Test 1 in Each 
Aspect 
Rater Content Organization Vocabulary 
Langu
age 
Use 
Mecha
nic 
Rater 1 19.54 14.41 14.83 16.62 3.87 
Rater 2 19.50 14.41 14.87 16.45 3.83 
Mean 
Score 
19.52 14.41 14.85 16.54 3.85 
 
Table 4.3 The Result of The Paragraph Writing in Post Test II  in Each 
Aspect 
Rater Content Organization Vocabulary 
Langu
age 
Use 
Mecha
nic 
Rater 
1 
20.08 15.33 15.62 16.91 4 
Rater 
2 
20.12 15.41 15.75 16.87 4 
Mean 
Score 
20.10 15.37 15.68 16.89 4 
 
 In the pre test, post test 1, and post test 2, the students were asked 
to write down a recount text based on their personal experiences. The pre 
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test conducted before the implementation of the action to see the students’ 
initial ability. The post test 1 was conducted after the implementation of 
action in Cycle 1 to see the students’ writing progress. The post test 2 was 
conducted after implementation of Cycle 2. It was used to see the 
improvement of the action planned. The students’ writing then was scores 
based on five writing aspects, such as content, organization, vocabulary, 
language use and mechanics aspect. 
 After the scores were gained, there were three comparisons of 
mean scores (pre test, post test 1, and post test 2). The information related 
to the students’ mean scores in five aspects is presented in the following 
table. 
Table 4.4 The Students’ Mean Score in Five Aspects of Writing in the Pre 
Test, Post Test 1, and Post Test 2. 
Test Content Organization 
Vocabula
ry 
Language 
Use 
Mecha
nic 
Pre 
test 
18.93 13.70 13.83 15.87 3.43 
Post 
test 
1 
19.52 14.41 14.85 16.54 3.85 
Post 
test 
2 
20.1 15.37 15.68 16.89 4 
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 The table above presents the mean scores in five aspects of 
writing namely content, organization, vocabulary, language use and 
mechanics aspect in the pre test, post test 1 and post test 2. From the table 
above, it can be inferred that the students’ writing skills in all aspects have 
improve. 
 The first aspect is the content. The mean score in the pre test is 
18.93 and in the post test 2 it improved up to 20.1. Therefore, the gain 
score for the content aspect is 1.17. The second is organization aspect. In 
this aspect, the mean score in the pre test is 13.7 and for the post test 2, it 
is 15.37. So, the gain score for the organization is 1.67. The improvement 
is also shown in the vocabulary aspect. The mean score in the pre test is 
13.83 and in the post test 2 is 15.68. The gain score for the vocabulary 
aspect is 1.85. The next improvement isi in the language use aspect. The 
mean score in the pre test is 15.87 while in the post test 2 is 16.89. So, the 
gain score for the language use aspect is 1.02. The last one is the mechanic 
aspect. The means score for the mechanic aspect also improved from the 
pres test that is 3.43, and in the post test2 is 4. Therefore, the gain score for 
the mechanics aspect is 0.57. 
 The researcher also provided a chart of the students’ means scores 
pre test and post test 2 in five aspects of writing. The chart is as follows. 
 Figure 4.1  The Students’ Mean Score in Each Aspect 
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 The chart presents that the students’ writing skills on five aspects, 
the content, organization, vocabulary, language use and the mechanics 
aspect gradually improve. Those improvements were not apart from the 
use of schoology e-learning web. Since, the students were accustomed to 
write and they got regular feedback, their writing became much better. 
 
D. Discussion 
 In this section, the researcher provides the results of the research 
in the first and second cycle. The results of the research were used to prove 
the improvement of the students’ paragraph writing of recount text by 
using schoology e-learning web in teaching-learning process. Before 
conducting a research, the researcher conducted an observation at eight 
grade students of MTs N Surakarta II. The observation was done to know 
the problems in teaching and learning process of writing. 
 Based on the observation, the researcher found that the students 
had a problem in developing ideas. They also could not construct the 
paragraphs coherently and they are lack of vocabularies. In addition,  the 
0
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media used by teacher was not sufficient and the students also had low 
motivation in teaching-learning process. To overcome the problems, the 
researcher and the collaborator discussed some actions to be implemented 
in teaching-learning process. 
 It was discovered that the implementation of the actions which 
were done in two cycles brought the improvement on  students’ paragraph 
writing on recount text. The students produce better writing after used 
schoology e-learning web as media in writing. The test were held in the 
end of each cycle also showed the improvement in five aspects of writing 
namely content, organization, vocabulary, language use, and mechanics.  
 The results of the first cycle in showed the students’ improvement 
in developing ideas and grammatical features or language use were not 
satisfying. Besides that, the students’ motivation in teaching-learning 
process improved and students want to open dictionary when they did not 
know the meaning of the words. They seemed enthusiastic to construct a 
recount text. From the results of research in the first cycle, the researcher 
and the collaborator discussed to conduct the second cycle. 
 In the second cycle, the researcher conducted three meeting. In 
this cycle, the students’ improvement increased. They could construct a 
text in a good chronological order. The schoology e-learning web  as the 
media helped them in writing recount text. They seemed very enthusiastic 
to write. They seemed very active in the class and they want to discuss 
with their friends. They asked the researcher when they found some 
difficulties in writing a recount text.  
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 Based on the explanation above, it can be concluded that the 
improvement of the students’ paragraph writing on recount texts in class 
8A4 of MTs N Surakarta II was achieved by the implementation of 
schoology e-learning web. The activities done during the writing process 
provided them a classroom interaction which lively helped them to work 
better. It also motivated them that writing a text especially a recount text 
was not quite difficult since they knew how to deal with generic structure 
and language features of the text. besides, the adequate knowledge of the 
students on recount text is in line with their paragraph writing 
improvement in terms of organization, language use, content, vocabulary, 
and mechanic. 
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CHAPTER V 
CONCLUSIONS, IMPLICATIONS, AND SUGGESTIONS 
 
 This chapter presents the conclusion, implication, and suggestions 
of the research. The more explanation of each part will be described as 
follows. 
A. Conclusion 
 The aim of this research is to improve students’ writing skills 
through the use of schoology e-learning web. This research was conducted 
at the 8A4 class of MTs N Surakarta II. The meetings were twice a week. 
This research involved the researcher, the collaborator, the English 
teacher, and the students of 8A4 of MTs N Surakarta II.  
 This research had two questions. The first question related to the 
steps of schoology e-learning web in the writing and the second question 
answered that schoology e-learning web improved students’ writing skill. 
Answering on the first question, this research recorded some data about 
the use of schoology e-learning web on writing. The researcher made 
schoology e-learning web account as instructor. The researcher asked 
students to create schoology e-learning web account and gave them access 
code to join schoology course made by the researcher. The researcher 
posted picture series in schoology e-learning web and asked the students to 
create recount text based on picture series. After the students submitted 
their work, the feedback was given by the researcher.  
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Answering the second question is that the students’ improvement after 
using schoology e-learning web it can be seen from the mean score of 
the pre test, post test 1 and post test 2. In the pre test, the students mean 
score is 65.79, in the post test 1 the mean score is 69.16, then in the 
post test 2 the mean is 71.95. When students used schoology e-learning 
web as medium, students are very active in teaching learning process, 
theys want to open the dictionary, they are very active discuss with 
their friends, they asked to the researcher when they are faced 
problems. It can be concluded that schoology e-learning web improve 
students’ writing skills. 
B. Implication 
 According to the conclusions which are previously stated, some 
further considerations were made in order to improve the students’ 
writing skills. The implications of the actions applied during 
theresearch are presented as follows. 
1. The students’ positive attitude towards the use of schoology. It 
indicated that they were interested in improving their writing skills.  
2. The students’ involvement during the teaching and learning 
process showed that the classroom activities and management were 
successful to get the students’ attention. 
3. The students’ knowledge in some aspect of writing, especially in 
the recount text, suggested that the action planned during the 
research were effective in giving them better understanding which 
can be seen from their better writing. 
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4. The researcher provides a schoology e-learning web to the 
students. The schoology e-learning web contains the material of 
recount text. the students seem to be active in the learning process. 
They respond to the researcher explanation or the questions. The 
researcher designs the appropriate media in order to make media 
became more interesting. 
C. Suggestion 
 Based on the conclusions and implications that have been 
explained before, some suggestions will directed toward the English 
teacher and the other researcher. 
1. To the English teacher 
 The teacher should be more creative in using interesting media. 
Media that have been provided in the school should be used 
optimally and wisely to support learning process. The teacher 
needs to find a media that involved teacher and students, and make 
the students work actively and will not get them bored during 
teaching-learning process. It is better for them to use schoology 
when they teach writing to the students. 
2. To other researchers 
The researcher expects the other researcher who will conduct  a 
similar research have better preparations before conducting the 
research. the other researcher should make sure that all the media 
such as computer, internet connection, and electricity are ready to 
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be used. In addition, other researchers must have sufficient 
knowledge related to their research study.  
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Appendix 1 
FIELD NOTE 
Code  :FN.01 
Activity : Delivering an observation letter 
Informan : English Teacher 
Place   : MTs N Surakarta II 
Time  : Monday, 16 July 2018 (9:00 – 10:00 WIB) 
The researcher arrived at school at 9.00 am and she directly came to 
teachers’ office to meet the English teacher. actually, the English teacher did not 
in office, so the researcher had to wait in front of class. At 09.30, the English 
teacher arrived at school and met the researcher. The English  teacher recognized 
well the researcher because they had already met before, when the researcher did 
PPL in that school. The researcher asked about the students’ problems  in English 
lesson especially in writing. They discussed the students’ problems in writing and 
the solution for about fifteen minutes. The English teacher suggested to conduct 
the research in class 8A4 and the researcher agreed. 
Later, the English teacher gave permission to the researcher to observe in 
the class 8A4 in English lesson. The researcher will observe the teaching and 
learning process on Thursday 19th July 2018. The English teacher also asked the 
researcher to prepare and consult the lesson plans to the English teacher before 
she conducted the research. Finally, she thanked the English teacher and asked 
permission to leave the school. 
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Code  :FN.02 
Activity : Observation 
Informan : English Teacher and 8A4 Students 
Place   : 8A4 Classroom 
Time  : Tuesday, 17 July 2018 (08.25– 09.45 WIB) 
The researcher arrived at school at 08.00  am. The English teacher and the 
researcher came to class 8A4. The English teacher started the class by saying 
greeting. Then, she checked the students’ attendance. On that day, all of the 
students were presents. She started the lesson by asking the students about what 
they learned in the last meeting. The teacher would continue the material about 
giving instructions, invitation, asking permission and refusing. The teacher 
presented using LCD an examples of the expression that used in dialog. The 
teacher asked two of students to read the dialog. After that, the teacher asked 
students to translate the dialog into Bahasa. Then they were asked to answer some 
questions related to the dialogue. When the teacher asked the answer, only few 
students answered. They seemed passive and did not have passion to learn 
English. The teacher asked the students to write short dialog using expression of 
giving instructions, invitation, asking permission or refusing. Some of students did 
not directly write the short dialog but they were talked to others students. Then, 
because the time was almost up, the English teacher asked the students to continue 
their task as homework. The result should be submitted in the next meeting. 
The English teacher ended the lesson by saying goodbye. The English teacher and 
the researcher leaved the class then they discussed about the teaching-learning 
process that just happened in the classroom. 
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Code  :FN.03 
Activity : Pre-Test 
Informant : 8A4 Students 
Place   : 8A4 Classroom 
Time  : Tuesday, 19  July 2018 (14.30 – 15.30WIB) 
The researcher arrived at school at 14.15 pm. After the bell rang, the 
researcher and her friend  directly came to the 8A4 class. The researcher opened 
the class by greeting and checking the attendance. Then, she explained to the 
students what they were going to do while distributing the worksheet. After the 
direction was clear, she asked the students to do a task. 
The pre-test was about an hour. The classroom atmosphere was conducive 
enough even though some students made noises because  they did not bring 
dictionary and they tended to ask the other students some English words. Some 
students seemed to have a difficulty  in writing down their ideas. 
After the students had finished their works, they submitted it. Then, the 
researcher and the students discussed the agenda for the next meeting. After that, 
the bell rang and the researcher closed the class by saying goodbye and thank you. 
After the class over, the researcher met the English teacher for consulting the next 
agenda. 
 
 
 
 
 
 
101 
 
 
 
 
Code  :FN.04 
Activity : Conducting Cycle I Meeting I 
Informant : 8A4 Students 
Place   : 8A4 Classroom 
Time  : Thursday, 19 July 2018 (08.25-09.45 WIB) 
The researcher arrived at school with the collaborator at 08.00 am.  They 
and the English teacher enteredthe classroom at 08.25 am. The English teacher 
also stayed in the classroom to look the teaching and learning process. The 
researcher started the class by greeting the students and checking students’ 
attendance and no one was absent. The researcher introduced the collaborator to 
the students and told the students that she would also stay in the class for the six 
meetings accompanying the researcher.  
The researcher asked the students “ Do you know what is schoology? 
Sudahpernahmendengarsebelumnya?” and all of the students answered “ belum 
Miss”. Then the researcher explained about schoology“ 
Schoologyituaplikasisepertifacebooktapiaplikasiituuntuk proses belajarmengajar. 
. Schoologybisamenghubungkanantara guru dan siswa dalam proses 
pembelajaran.” One of the students asked “menghubungkangimana Miss, 
maksudnya?” The researcher answered, “menghubungkan bahasa  gampang yaitu 
siswa sama guru nanti sudah berteman di schoology gitu. Dan sudah dalam grup 
yang sama. Jadi guru bisa memantau pekerjaan kalian. Did you understand?.” 
The students answered “ Yes Miss.” 
The researcher asked the students to open link of schoology, the researcher 
said “ sudah akses ke schoologynya?”. The students answered “Yes, Miss”. She 
explained the features of schoology. After, the students explained the features of 
schoology, the researcher asked the students to create an account. Before, the 
students created an account, the researcher gave the tutorial. When the students 
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created an account, the class was noisy because the students called the teacher to 
help them create the account and some of students walked to other students’ table 
to help create an account. Because the class was noisy and did not condusive, the 
researcher said “ Oke, siapa yang sudahbisabuatakun di schoology?”. Some 
students answered, “Saya miss… saya..”. The researcher said “Yang 
sudahbisabuatakuntolongbantuintementemenkamu yang belumbisaya, yang 
belumbisabuatakuntetepdikursimasingmasingnantisayadantementemenkamukemej
amubantubikinakun. Gakbolehada yang 
jalanjalandikelaskecualisayadantementemenkamu yang sayasuruhbantuin.” 
After, the bell rang and all of students had created an account, the 
researcher ended the class and reminded them to bring laptop and dictionary in the 
next meeting. 
 
Code  :FN.05 
Activity : Conducting Cycle I Meeting II 
Informant : 8A4 Students 
Place   : 8A4 Classroom 
Time  : Tuesday, 19 July 2018 (10.00 – 11.45 WIB) 
The class was started at 10.00 am. As usual, the researcher opened the 
class by greeting and checking students’ attendance. Then, she started the lesson 
by reviewing the previous meeting. She said, “ Who still remember what we 
learnt in the las meeting?” however, most students did not respond to the 
researcher’s question. They seemed busy with their own business and they had not 
ready to start the class. Then, the researcher asked them again, “Siapa yang 
masihingatkemarinkitabelajartentangapa?”. All of students answered “Schoology 
Miss”. The researcher asked, “ Do you remember your email and password to log 
in schoology?”. The students answered, “ingat Miss”. The researcher said, “Ok 
now, open your laptop login to your schoology account and click folder named 
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recount text click the video”. After, all of the students succeed open the video, the 
students focused watch the video. The researcher asked to students related to 
video, “so, what is recount text?”. Some of students answered, “masalalu Miss.” 
The researcher said, “oke, recount text berkaitandenganmasalalu. Ada yang 
bisamenjelaskansecarakomplit?” . Some students answered “teks yang 
menceritakankejadian di masalalu.”. The researcher explained, “yabenar, jadi 
recount text ituteks yang menceritakanpadawaktulampauataumasalalu”. Then, 
the researcher continued the material explain about generic structure and language 
features of recount text. 
To check the students’ understanding about the explanation, the researcher 
asked the students about the material had explained by researcher. The next 
activity, the researcher asked the students to mention about regular-irregular verb 
and spelled it orally. All of the students laughed when their friend wrong spell the 
words. The researcher asked the students to did exercise in shoology. The students 
asked to fill in the blank about past tense verb. The students should do a task 
individually.  
When the time was almost up, the researcher asked the students to 
submitted their works. Many students complained because they were not finish 
their work because the internet connection was slow. The class ended at 12.00 pm. 
 
Code  :FN.06 
Activity : Conducting Cycle I Meeting III 
Informant : 8A4 Students 
Place   : 8A4 Classroom 
Time  : Thursday, 26July 2018 (08.25-09.45 WIB) 
The third meeting was conducted on July 26th 2018 at 08.25-09.45 am. 
The researcher and collaborator arrived at school about ten minutes before the 
class started. The researcher started the class by greeting and checking students’ 
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attendance. The day agenda was continuing the materials in the last meeting. The 
researcher started by reviewing the last meeting materials about past tense. Then 
the researcher asked to the students to change the verb into verb 2 individually. 
Most of students still wrong change the verb. The next activity, the students made 
a recount text based on picture then submitted it. 
Before, the students made the recount text. the researcher recalled 
students’ knowledge about recount text by asking them “Kalian masihingatapaitu 
recount text?”.the students answered, “yes Miss, teks yang menceritakanmasalalu 
Miss”. The researcher asked, “cobasebutkan generic structure recount text.” The 
students answered “orientation, events, reorientation.”Then, the students 
continued made a recount text. When, the students made a recount text, the class 
seemed noisy because, the students called the researcher to come to their table and 
ask some questions. The time was almost up, some students complained because 
they were not finished their work. They were still write a few sentences.  
 
Code  :FN.07 
Activity : Conducting Cycle II Meeting I 
Informant : 8A4 Students 
Place   : 8A4 Classroom 
Time  : Tuesday, 31 July 2018 (10.00-11.45 WIB) 
As usual, the researcher opened the class by greeting and checking 
students’ attendance. The researcher recalled students’ knowledge by explained 
about generic structure of recount text. Then, the researcher gave feedback to the 
students’ writing in the previous meetings. The researcher said to the students that 
they still have some problems with the verbs and the past tense. “From your 
previous writing, you still make some mistakes, especially in past tense. Kalian 
seringlupamengganti verb jadi verb 2.” The next activity, the researcher asked the 
students to read the text, the students were ordered to mention the meaning of 
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some words, if they could not answer, the researcher suggested them to consult 
their dictionaries. 
 The next activity, the researcher explained about regular-irregular verb. 
Then, the researcher asked students to log in to their schoology and did tasks 
about past tense. The researcher walked around the class while students did the 
task to check and help them. One of student asked “Miss, iki di suruh ganti pakai 
verb 2 gitu?”. “Iya verb nya itu yang dalam kurungkan belum verb 2, lha harus 
diganti jadi verb 2 gitu.” After the students finished their work, the researcher and 
the students discussed the answer together. Most of students got the right answer. 
“Nah, ternyata kalian bisakanngerjainsoaltentang past tense, yang 
pentingjangansampailupabuatmerubahverbnyajadibentuk past 
tense.Ingatsatulagitidaksemua verb bentuk past tensenya di tambah –ed, 
paham?”, the researcher asked the student. “Paham Miss”, the students answered.  
 “Do you have any questions about regular and irregular verb?” the 
researcher asked the students. “Enggak Miss”,”ayo Miss 
langsungditutupajanantigakkebagiantempatbuatsholat” the students replied. The 
time was almost up, the researcher ended the class by thanking and say good bye. 
 
Code  :FN.08 
Activity : Conducting Cycle II Meeting II 
Informant : 8A4 Students 
Place   : 8A4 Classroom 
Time  : Thursday, 2 August 2018 (08.25-09.45 WIB) 
The second meeting of Cycle II was held on Thursday, 2 August 2108. 
The researcher and the collaborator arrived in the school at 08.00. After twenty 
minutes, they entered the classroom, accompanied by English teacher. The 
researcher started the class by greeting the students and checking students’ 
attendance. To recalled students’ knowledge about the recount text, researcher 
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asking the generic structure. “kalianmasihingat generic structure of recount text 
adaapasaja?” the researcher asked. The students answered “re orientation, 
events, orientation”. The researcher said “sekaramg tugasnya kelompok satu 
kelompok 4 orang ya sesuai dengan urutan absen”. Many of the students 
complained “terserah aja to Miss kelompoknya.”. The researcher answered, 
“sesuai absen ya, kan semua teman sama aja ga usah pilih pilih, oke.” 
“tugasnyaadalahsetiapkelompokharusmembuat recount text based on picture 
yang udah Miss post di schoologyya, tapisebelum kalian buat recount text kalian 
harusbuatdraftnyadulu, nanti miss cek, kalauudahnanti kalian buat recount 
textnyasesuaidengan draft yang kamubuat”.  
The time almost up, all of the students had already finished their writing. 
Then the researcher submitted their works. The researcher to the students for their 
attention and participation on that meeting 
 
Code  :FN.09 
Activity : Conducting Cycle II Meeting III 
Informant : 8A4 Students 
Place   : 8A4 Classroom 
Time  : Tuesday, 7 August 2018 (10.00-11.45 WIB) 
The last meeting of the research was held on Tuesday, 7 August 2018. The 
researcher and the collaborator arrived at the school fifteen minutes before the 
class began. Then, the researcher entered the class with the collaborator and the 
English teacher. As usual, the researcher started the class by greeting and 
checking the attendance. 
The researcher asked the students “kalian 
masihadakesulitangasamamateri di duapertemuankemarin?” . “enggak Miss, 
tapimasihsukalupabuatgantiverbnya, trusmasihliatkamusjuga” the students 
replied. “kalian lama lamaakanterbiasadengan past tense 
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banyaklatihandanbelajar, yang pentingsudahtaundasarnyakalau past tense 
ituverbnyaharusdigantike verb 2” the researcher told the students. The next 
activity, the researcher asked the students to did task arrange jumbled paragraph 
into a good recount text. “tugas kalian adalahmengerjakan jumble 
pargraphinijadiurutan recount text yang benar. Di 
kerjakankelompoksesuaidenganynagkemarinkelompoknya” the researcher asked 
to the students. The students asked “ ndakbolehganti Miss kelompoknya?” . 
“tidakboleh, samasajakansemuateman” the researcher answered. When they 
finished their work, the researcher and the students discussed the answer together. 
Almost of the students’ answer were correct.  
“okesekarangmasihkelompokan, kalian harusmembuat recount text 
sesuaidengangmbar yang sudah Miss post di schoology. 
Peraturannyaadalahsetiap orang dalamkelompokmemilikitugasmasing, yang 
pertamaada yang nulisbagian orientation, adayamgnulisbagian event 1 
danselanjutnyanulis event 2, yang terakhirdapat reorientation. Sebelum kalian 
buatteksrecountnyasepertibiasabuat draft ceritaduluya, nanti Miss check. 
Paham?” the researcher told the students. “paham Miss” the students replied.  
The rsearcher walked around in the classroom to monitor and help 
students. The students wrote seriously and seemed more easily than before. Some 
students still asked the difficult words to the researcher. 
“waktunyasudahmauhabissudahselesai?” . “ suuudahh” almost of the students 
replied. Then each group submitted their work. The students looked confidence 
with their works when they submitted it. 
Finally, the researcher ended the class by thanking to the students for their 
participation in six meetings. She closed the meeting by saying goodbye.  
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Appendix 2 
INTERVIEW GUDELINE FOR TEACHER 
A. Before Implementation 
 
Blueprint 
No.  Topic Area Item Number The Number of 
Items 
1. Activities in teaching writing 1 1 
2. Current writing teaching 
technique 
2 1 
3.  Students’ writing ability 3 1 
4. Students’ motivation 4 1 
5. Problem in writing 5 1 
6. Schoology 6 1 
 
Question Items 
1. What kind of activities that you use in teaching writing? 
2. How do you explain the material to the students? 
3. How is your opinion about the students’ writing ability? 
4. Do you think the students have high motivation in writing activities? 
5. What kind of difficulties thay you find in teaching writing? 
6. Have you ever used Schoology in teaching writing? 
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B. After Implementation  
Blueprint 
No.  Topic Area Item Number The Number of 
Items 
1. Comments on the teaching 
writing process 
1, 2, 7, 6 4 
2. Students’ motivation 4 1 
3.  Students’ writing 5 1 
4. Schoology  3 1 
 
Question Items 
1. How is your opinion about the use of Schoology as media in teaching 
writing? 
2. Does schoology help students to write? 
3. What is your opinion about the students’ response toward schoology? 
4. Do you think the students have high motivation in writing activities? 
5. Do you think there is improvement in students’ writing? 
6. What aspect have to be improved? 
7. What do you expect in the next meeting? 
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INTERVIEW GUIDELINE FOR STUDENTS 
A. Before Implementation 
Blueprint 
No.  Topic Area Item Number The Number of 
Item 
1. Activities in teaching writing 1 1 
2. Materi 2 1 
3. Teaching-learning process 3 1 
4. Students’ motivation 4 1 
5. Problems in writing 5 1 
6. Schoology 6 1 
 
Question Items 
1. Kegiatan apa yang diberikan guru ketika mengajarkan menulis di 
pelajaran Bahasa Inggris? 
2. Bagaimana pendapat anda mengenai cara guru menyampaikan materi? 
3. Apakah proses belajar mengajar dapat berjalan dengan 
menyenangkan/baik? 
4. Apakah anda senang mengikuti kegiatan pembelajaran menulis? 
Kenapa? 
5. Kesulitan apa yang kamu temui dalam menulis? 
6. Apakah guru pernah memakai schoology dalam mengajarkan menulis? 
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B. After Implementation 
Blueprint 
No.  Topic Area Item Number The Number of 
Items 
1. Activities in teaching writing 1 1 
2. Material 2 1 
3. Teaching-learning process 4 1 
4. Problem in writing 3 1 
6. Schoology 5 1 
 
Questions Items 
1. Apakah kegiatan menulis kali ini diikuti dengan baik? 
2. Bagaimana cara guru menyampaikan meteri? Apakah sudah jelas? 
3. Apakah kamu menemukan kesulitan dalam menulis? 
4. Apakah proses belajar berjalan dengan baik/menyenagkan? 
5. Apakah schoology menarik? 
6. Apakah penggunaan schoology membantu anda dengan baik? 
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INTERVIEW GUIDELINE FOR COLLABORATOR 
After implementation 
Blueprint 
No. Topic Area Item 
Number 
The Number of 
Items 
1. Comment in teaching writing   
2. Students’ motivation   
 
Question Items 
1. Bantuk menulis bgaimana pendapat anda tentang penggunaan 
schoology untuk menulis? 
2. Apakah schoology membantu siswa? 
3. Apaakah siswa memiliki motivasi yang tinggi saat aktivitas 
menulis? 
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Appendix 3 
 
Interview 1 
Hari, tanggal  :  Senin, 16 Juli 2018 
Jam   : 09.00 – 10.00 
Responden  : Guru Bahasa Inggris (T) 
Topik   : Interview sebelum pelaksanaan penelitian 
 
R  : Assalamualaikum Bu, Selamat pagi. 
T : Wa’alaikumsalam, Eh dek, jadi penelitian disini ya. 
R : Iya Bu, penelitian saya focus ke writing Bu. 
T : Writing ya… Iya gak papa dek, Recount text bukan? 
R : Iya Bu, recount text?  
T :jadi gimana mau milih kelas yang ,mana 8A1-A5, pilih 
yang mana? 
R : kira kira yang kemampuan writingnya rendah kelas mana 
nggih Bu? 
T  : dari A1 sampai A5, ya kelas 8A4 dek. Tahu sendirikan 
anak anak di 8A4 bagimana. 
R : Ya sudah kelas 8A4 saja Bu. Surat izinnya sudah saya 
titipkan di TU Bu 
T : Kalau 8A4 itu jadwalnya hari Selasa jam satu dan dua. 
Hari Kamis jam tiga dan empat. 
R :  Kalau Ibu mengajarkan writing ke anak anak gitu 
tekniknya bagaimana nggih Bu? 
T : Ya saya terangin dulu dek. Saya tunjukkin teksnya 
sepertin ini lho. Seetelah itu saya jelaskan kalimat apa saja 
yang nantinya digunakan dalam teks. Nanti latihan latihan 
soal di LKS.Setelah itu baru menulis dek. Biasanya kalu 
menulis itu saya kasih tugas berpasangan jadi nanti, 
biasanya saya suruh buat kalimat bahasa Indonesia dulu 
baru translate ke Inggris 
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R : Kalau untuk materi dan penjelasannya biasanya bapak 
pakai media apa? 
T : Saya Cuma pakai PPT dek. 
R : Kalau untuk kemampuan writing anak anak bagimana Bu? 
T : Kalau untuk saat ini, karena masih semester satu, mereka 
baru sebatas nulis kalimat atau paragraph pendek dek. 
Kalau melihat siswa saya tahun lalu biasanya mereka 
kesulitan dalam mencari ide, menuangkan ide, kurang teliti 
juga anak anak itu.Tenses mereka juga kesulitan. 
R : Kalau disuruh nulis gitu anak anak antusias atau tidak Bu? 
T : ada yang semngat, ada yang males, ada yang santai santai. 
Tapi kebanyakan malesnya itu lho dek 
R : kalau kesulitan yang biasa mereka hadapi saat menulis itu 
apa ya pak? 
T : ya itu dek, merangkai ide jadi paragraph yang utuh. Terus 
gramarnya. 
R : Ibu pernah menggunakan schoology? 
T : Belum pernah dek. Apa itu dek? 
R : Itu aplikasi untuk belajar mengajar, nanti guru bisa 
memantau tugas siswa lewat situ Bu. Banyak fitur fitur juga 
untuk buat soal. 
T : o.. gitu ya. Malah bagus itu dek, itu pakai laptop kan? 
Malah laptopnya anak anak bermanfaat buat pembelajaran.  
Sepertinya anak anak akan tertarik dek. 
R : Kalau besuk Kamis saya minta izin untuk melakukan 
observasi di kelas Ibu bagaimana? 
T : iya gapapa mba, silakan.  
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R : Baik kalau begitu Bu. Terimakasih atas waktunya. Saya 
pamit dulu nggih Bu. 
T : Iya dek sama sama.  
Interview 2 
Hari, tanggal  :  Selasa, 17 Juli 2018 
Responden  : Siswa 1 (S1) 
Topik   : Interview sebelum pelaksanaan penelitian 
 
R : Halo, Selamat Pagi? 
S1  : Halo mbak, mbak mau ngajar kesini lagi? 
R : Cuma mau penelitian dek, hehehe. Aku mau Tanya Tanya 
 gapapa kan? 
S 1 : iya gapapa mbak 
R : biasanya kalau nulis dikelas kegiatannya seperti apa? 
S1 : Ya paling cuma dijelasin tok habis itu, suruh nulis mba. 
R : Cara guru menyampaikan materi gimana dek? 
S1 : kadang agak bingung mbak, soalnya kalau jelasin cepet 
banget. 
R : jadi penjelasan dikelas asyik apa enggak? 
S1 : gimana ya mbak… biasa aja sih. Kadang bosen juga 
R : Terus kalau menulis gitu suka ada kesulita enggak? 
S1 : apa ya… itu mba mau nulis apa bingung, ngungkapin 
idenya itu susah 
R : sudah pernah dengar tentang schoology dek? 
S1 : belum mba baru ini 
R : oke kalau gitu. Terimaksih banyak ya buat waktunya. 
R : iya sama sama mba. 
 
 
 
 
116 
 
 
 
 
 
 
Interview 3 
Hari, tanggal  :  Senin, 16 Juli 2018 
Responden  : Siswa 2 (S2) 
Topik   : Interview sebelum pelaksanaan penelitian 
 
R : Halo Dika, boleh tanya tanya bentar? 
S2 : Boleh mba 
R : kalau pas kegiatan menulis dikelas bu guru suka ngasih 
kegiatan apa Dik? 
S2 : ya suruh buat teks aja mba paling suruh nulis Indonesia 
habis itu Inggris nya. Tanpa buka kamus, tapi kadang juga 
sih. 
R : waktu nulis gitu kesulitan kamu apa? 
S2 : nggak bisa semua mba, heheheh. Idenya susah muncul 
mba. 
R : kalau nulis bahasa Inggris seneng nggak? 
S2 : enggak mba, susah mba. 
R : terus sudah pernah denger tentang schoology Dik? 
S2 : Belum pernah mba 
R : Oke, makasih ya waktunya. 
S2 : iya mba. 
 
Interview 4 
Hari, tanggal  :  Senin, 16 Juli 2018 
Responden  : Siswa 3 (S3) 
Topik   : Interview sebelum pelaksanaan penelitian 
 
R : Halo Vanessa. Boleh tanya tanya sebentar? 
S3 : Boleh mba, tanya apa mba? 
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R : Bu guru suka ngasih kegiatan apa waktu menulis? 
S3 : paling latihan di buku LKS mba, kalau enggak suruh buat 
teks. 
R : bu guru kalau jelasin jelas enggak? 
S3 : kadang jelas, kadang enggak. Kalau aku paham ya jelas 
mba, hehehe. 
R : kamu suka belajar bahasa Inggris nggak? 
S3 : gimana ya mba…sedikit, masalahnya susah itu lho mba 
R : kalau pas nulis teks gitu ada kesulitan nggak? 
S3 : ada mba, bigung mau nulis apa, takut salah juga, translate 
ke Inggrisnya susah. 
R :jadi nyari idenya ya yang susah sama kosakatanya? 
S3 : iya mba. 
R : udah perneh denger schoology dek? 
S3 : belum pernah mba 
R : oke kalau begitu makasih ya. 
 
 
Interview 5 
Hari, tanggal  :  Kamis, 26 Juli 2018 
Responden  : Guru Bahasa Inggris (T) 
Topik   : Feedback Cycle I 
 
R : Selamat pagi Bu. Maaf menggangu waktunya, boleh saya 
melakukan interview sebentar Bu? 
T : iya dek, gapapa. Gimana? 
R : setelah cycle I ini, pendapat ibu terhadap proses belajar 
mengajar ketika saya mengajar bagaimana Bu? 
T : sudah cukup bagus dek. Anak anak terlihat antusias.Ya 
walaupun awalnya agak bingung anak anak tapi lama lama 
mereka terbiasa dengan schologynya. Tapi masih ada 
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beberapa siswa yang rame sendiri, kita harus selalu 
mengingatkan untuk selalu memperhatikan, 
R : menurut Ibu setelah saya mengajar tiga peremuan ini, 
materi apa yang perlu saya tingkatkan untuk cycle II nya 
Bu? 
T : past tensenya mungkin dek. Regular-irregular verb, anak 
anak masih banyak yang salah ditmbah lagi latihannya biar 
anak anak paham dek.Setiap pertemuan awalan dikasih 
latihan itu juga nggak papa, biar anak anak paham dan 
paham. 
R : jadi materi saya yang sudah saya sampaikan kemarin 
diajarkan lagi ya Bu? 
T : iya dek, coba pake variasi latihan yang berbeda beda biar 
anak anak ga bosen. 
R : Baik Bu, kalau begitu. Terimakasih banyak. 
 
 
 
Interview 6 
Hari, tanggal  :  Kamis, 26 Juli 2018 
Responden  : Siswa 1 (S1) 
     Siswa 2 (S2) 
Topik   : Feedback Cycle I 
 
R : Dek, minta waktunya sebentar boleh? Mba mau tanya 
tanya sedikit. 
S1 : iya mba 
R : waktu mba mengajar bagaimana? Jelas nggak atau 
kecepeten? 
S1 : pas kok mba nggak kecepeten dan jelas. 
S2 : iya mba, jelas kok neranginnnya. 
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R :kematrin kalian ngerubah verb trus buat recount text 
gimana? 
S1 : nulisnya gampang sih mba, kan dibantu gambar juga sama 
kayak nulis di facebook gitu jadi asyik. Tapi kalau 
ngerubah verb aku masih bingung mba 
S2 : kalau aku, masih sulit nyari idenya mba. Padahal udah 
dibantu pakai gambar juga.Iya mba, kalau ngerubah verb 
masih bingung, kemarin banyak yang salah. 
R : jadi masih sulit past tense sama nuangin idenya ya. 
S1 : iya mba, kalau aku cuma di past tense aja. 
R : tapi penjelasan saya sudah jelaskan? 
S1 : iya sudah jelasmba 
S2 : jelas banget mba 
R : Alhamdulillah kalau begitu, terus kalian suak nulis di 
schoology? 
S1 : iya mba, berasa buat status di facebook, hehehe. Kan 
dibantu juga sama gambar jadi lebih mudah 
S2 : iya mba suka kok 
R : terus schoologynya ngebantu nggak? 
S1 : ngebantu banget mba 
S2 : lumayan sih mba, soalnya aku masih susah nuangin 
idenya. 
R : terimakasih atas waktunya. Itu nanti bisa buat masukkan 
mba. 
S1,S2 : iya mba, sama sama. 
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Interview 7 
Hari, tanggal  :  Kamis, 26 Juli 2018 
Responden  : Collaborator (C) 
Topik   : Feedback Cycle I 
 
R : setelah cycle I ini gimana pendapatmu tentang 
penggunaan schoology unyu mengajar writing? 
C : menurutku lebih menaruk, soalnya beda dengan cara guru 
biasanya ngajar. Banyak siswa yang antusias juga waktu 
menulis di schoology. 
R : terus saat aku ngasih penjelasan bagaimana? Kecepetan 
nggak? 
C : Sudah jelas, nggak kecepeten juga. 
R : kira kira apa yang harus di perbaiki? 
C : ya dijelaskan aja materinya, kan ini materi baru buat 
mereka. Semaakin sering dijelaskan dan latihan, mereka 
akan semakin mengerti. 
R : kalau menurutmu minat siswa terhadap menulis 
bagaimana? 
C : kalau dilihat minat mereka meningkat disbanding ketika 
pre-test. 
R : oke, terimakasih 
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Interview 8 
Hari, tanggal  :  Selasa, 7 Agustus 2018 
Responden  : Guru Bahasa Inggris (T) 
Topik   : Feedback Cycle II 
 
R : Selamat Siang Bu, maaf mengganggu waktunya. Saya 
mau interview bisa Bu? 
T : bisa dek, didepan ruang guru saja ya disini sumpek 
R : Baik Bu 
T : Gimana dek? 
R : selama enam kali pertemuan ini bagaimana pendapat Ibu 
mengenai penggunaan schoology? 
T : Bagus dek, anak anak terlihat tertarik dan semangat buat 
nulis. Mereka juga mau dan berani untuk nulis. 
R : untuk respon siswa terhadap schoology bagaimana Bu? 
T : mereka antusias dan sangat tertaik dek. Mungkin karena 
baru buat mereka dan menyenangkan.Anak anak juga lama 
kelamaan terbiasa menggunakan schoology, dan bisa 
mengikuti prosesnya. 
R : jadi schoology sebagai media ini membantu siswa menulis 
pak? 
T : iya dek, schoology bisa membantu. 
R : menurut ibu aktivitas saya kemarin dengan schoology bisa 
meningkatkan motivasi siswa belajar? 
T : saya lihat motivasi anak anak meningkat dek. Mereka 
selalu focus untuk menulis dan hasilnya semakin baik. 
R : menurut ibu peningkatannya dimana? 
T : di lihat dari nilainya mereka semakin baik. Apa yang 
ditulis siswa juga semakin banyak. Jadi, hamper semua 
aspek meningkat.Saya juga tertarik dengan schoologymu 
dek.Kapan kapan kalau longgar saya tolong di ajari ya. 
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R : baik Bu. Terimakasih atas bantuannya selama ini Bu, maaf 
merepotkan dan mengganggu kelas Ibu. 
T : iya sama sama dek. Semoga lancar skripsinya ya. 
 
 
Interview 9 
Hari, tanggal  :  Selasa, 7 Agustus 2018 
Responden  : Siswa (S) 
Topik   : Feedback Cycle II 
 
R : Halo Anataya, bisa minta waktunya buat wawancara? 
S : iya mba, boleh. 
R : jadi gini, selama enam pertemuan ini menurut kamu saya 
 menyampaikan materinya gimana? Sudah jelas belum? 
S : asyik mba, nggak tegang, ga takut salah lagi kalau nulis. 
R : trus kemarin itu nulis di schoology gimana? Membantu 
nggak? 
S : asyik mba, menarik.membantu mba 
R : membantunya gimana? 
S : jadi lebih mudah nuangin idenya mba, kan kemarin 
disuruh buat draft dulu habis itu di cek sama mba, langsung 
buat teksnya. Jadi lebih mudah aja gitu mba, nggak bingung  
 lagi. Terus waktu ngerjain yang verb itu lho mba, di submit 
langsing keluar nilainya kan kalau langsung muncul 
nilainya gitu jadi semangat mba. Ga sia sia ngerjain 
soalnya. 
R : oke kalau gitu terimakasih ya buat wawancaranya.  
S : iya mba, sama sama 
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Interview 10 
Hari, tanggal  :  Selasa, 7 Agustus 2018 
Responden  : Siswa 2 (S2) 
Topik   : Feedback Cycle II 
 
R : Hai Davin, mau wawancara boleh? 
S2 : Boleh mba, tapi cepet ya mba. 
R : Iya cepet kok dek. Selama saya mengajar kemarin kan 
tentang menulis recount text gimana sudah lancar belum 
nulisnya? 
S2 : Lumayan sih mba, udah bisa. 
R : Masih ada kesulitan dimana? 
S2 : Suka lupa ganti verb nya mba. 
R : Ganti verb satu jadi past tense gitu dek? 
S2 : Iya mba, lupa terus aku itu. Sama kadang masih suka 
bingung mana yang regular sama yang satunya lgi itu lho 
mba. Kalau lupa itu termasuk apa yaudah tak tambahi –ed 
tok. 
R : Tapi selama saya ngajar penyampaian materi saya 
gimana? Sudah jelas apa belum? 
S2 : Sudah jelas kok mba, asyik juga enggak galak. 
R : Kamu seneng nggak diajarin tentang menulis? 
S2 : Seneng sih tapi lumayan mba, 
R : Kemarin itu nulis pakai schoology gimana? Menarik atau 
tidak? 
S2 : Menarik mba, jadi lebih santai nulisnya. Ide ide langsung 
keluar. Teruskan kemarin waktu mau buat recount text 
disuruh bikin draft dulu jadi lebih gampang mba. 
R : Berarti schoology ngebantu kamu nggak? 
S2 : Iya mba, membantu. 
R : Oke, kalau gitu maksih ya. 
S2 : Ya mbak. 
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Interview 11 
Hari, tanggal  :  Selasa, 7 Agustus 2018 
Responden  : Collaborator (C) 
Topik   : Feedback Cycle II 
 
R : Bagaimana menurutmu penggunaan schoology untuk 
menulis selama enam pertemuan ini? 
C : Bagus, kalau dilihat dari nilai siswa, nilainya lama lama 
meningkat.  Mereka juaga semakin termotivasi untuk 
menulis. 
R : Jadi schoology ini membantu siswa untuk menulis ya? 
C : iya 
R : Kalau dilihat dari motivasi siswa waktu nulis 
menggunakan schoology bertambah nggak? 
C : Iya, bertambah motivasinya. Soalnya waktu awal dulu 
siswa banyak yang males malesan ada juga yang sambat 
waktu disuruh nulis, banyak yang bingung juga. Dan 
sekarang mereka mau dan bisa untuk nulis teks bahasa 
Inggris. 
R : Oke, terimakasih untuk waktunya. 
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Appendix 4 
PRE-TEST 
Name : 
Class : 
 
Write 3 paragraphs about your MOST MEMORABLE MOMENT in your life! 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
126 
 
 
 
POST-TEST 
Name : 
Class : 
 
Write 3 paragraphs about your MOST MEMORABLE MOMENT in your life! 
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Appendix 5 
STUDENTS’ SCORES IN PRE-TEST 
Rater (English Teacher) 
No Name C O V LU M 
Total 
Score 
1. Abid Hasbiya R 20 14 15 17 4 70 
2. Adji Dewayasa 19 13 13 15 3 63 
3. Alfina Maharani Arma 19 13 14 15 3 64 
4. Anataya Adira Putri 19 14 14 15 3 65 
5. Andika Bagus S. 17 15 14 16 3 65 
6. Annisa Nur Rizkyanti 20 16 13 15 3 67 
7. Cemal Ganes P.A 20 13 13 15 3 64 
8. Davin Andra N. 18 18 13 15 3 67 
9. Elfrida Hanum 16 14 14 14 3 61 
10. Fathur Rizky M. 20 12 13 16 4 65 
11. Hasna Syadza 
Amatullah 
20 13 13 15 3 64 
12. Hyacintha Ivvony K. 20 14 15 17 4 70 
13. Irvan Maulana 17 13 13 15 3 61 
14. Marshanda Shinta D. 20 12 13 16 4 65 
15. Marsyanda Aisha P. 20 16 15 17 4 72 
16. Muhammad Rafi G. 19 14 13 14 3 63 
17. Nabila Amaylia 20 15 15 17 4 71 
18. Niken Sofi Salma 17 15 14 17 3 66 
19. Ninda Hayuningtyas 19 13 13 15 4 64 
20. Oktavia A A. 18 15 16 16 4 69 
21. Raissa Shafa Putriku 19 14 13 15 3 64 
22. Rocky Alvito D 20 12 13 16 4 65 
23. Rycko Alvino D. 17 14 13 17 3 64 
24. Vanessa Mulano 19 15 13 17 3 67 
 
Researcher  
No Name C O V LU M 
Total 
Score 
1. Abid Hasbiya R 20 14 15 17 4 70 
2. Adji Dewayasa 19 13 14 15 3 64 
3. Alfina Maharani Arma 19 13 14 15 3 64 
4. Anataya Adira Putri 19 14 14 15 3 65 
5. Andika Bagus S. 17 15 14 16 3 65 
6. Annisa Nur Rizkyanti 20 16 14 15 3 68 
7. Cemal Ganes P.A 20 13 13 15 3 64 
8. Davin Andra N. 18 14 13 15 3 63 
9. Elfrida Hanum 15 14 14 14 3 60 
10. Fathur Rizky M. 20 14 13 16 4 67 
11. Hasna Syadza 
Amatullah 
20 15 14 15 3 67 
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12. Hyacintha Ivvony K. 20 14 16 17 4 71 
13. Irvan Maulana 17 13 14 15 4 63 
14. Marshanda Shinta D. 20 12 13 16 4 65 
15. Marsyanda Aisha P. 20 16 15 17 4 72 
16. Muhammad Rafi G. 19 14 13 14 3 63 
17. Nabila Amaylia 20 15 15 17 4 71 
18. Niken Sofi Salma 16 15 14 17 3 65 
19. Ninda Hayuningtyas 19 14 13 15 4 65 
20. Oktavia A A. 18 15 15 16 4 68 
21. Raissa Shafa Putriku 19 14 14 15 3 65 
22. Rocky Alvito D 19 13 13 16 4 65 
23. Rycko Alvino D. 18 14 13 18 3 66 
24. Vanessa Mulano 18 15 14 17 3 67 
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STUDENTS’ FINAL SCORE IN PRE-TEST 
No Name Rater Researcher 
Final 
Score 
1. Abid Hasbiya R 70 70 70 
2. Adji Dewayasa 63 64 63.5 
3. Alfina Maharani Arma 64 64 64 
4. Anataya Adira Putri 65 65 65 
5. Andika Bagus S. 65 65 65 
6. Annisa Nur Rizkyanti 67 68 65 
7. Cemal Ganes P.A 64 64 67.5 
8. Davin Andra N. 67 63 64 
9. Elfrida Hanum 61 60 60.5 
10. Fathur Rizky M. 65 67 70 
11. Hasna Syadza Amatullah 64 67 66 
12. Hyacintha Ivvony K. 70 71 65.5 
13. Irvan Maulana 61 63 70.5 
14. Marshanda Shinta D. 65 65 62 
15. Marsyanda Aisha P. 72 72 65 
16. Muhammad Rafi G. 63 63 72 
17. Nabila Amaylia 71 71 63 
18. Niken Sofi Salma 66 65 71 
19. Ninda Hayuningtyas 64 65 65.5 
20. Oktavia A A. 69 68 64.5 
21. Raissa Shafa Putriku 64 65 68.5 
22. Rocky Alvito D 65 65 65 
23. Rycko Alvino D. 64 66 65 
24. Vanessa Mulano 67 67 67 
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Appendix 6 
 
STUDENTS’ SCORES IN POST-TEST 
Rater (English Teacher) 
No Name C O V LU M 
Total 
Score 
1. Abid Hasbiya R 21 16 17 17 4 75 
2. Adji Dewayasa 20 15 15 16 4 70 
3. Alfina Maharani Arma 20 15 15 16 4 70 
4. Anataya Adira Putri 20 16 17 17 4 74 
5. Andika Bagus S. 20 16 16 17 4 73 
6. Annisa Nur Rizkyanti 20 16 17 17 4 74 
7. Cemal Ganes P.A 20 14 14 16 4 68 
8. Davin Andra N. 20 18 14 15 4 71 
9. Elfrida Hanum 21 17 16 18 4 76 
10. Fathur Rizky M. 20 14 15 17 4 70 
11. Hasna Syadza 
Amatullah 
21 16 16 18 4 75 
12. Hyacintha Ivvony K. 21 15 16 18 4 74 
13. Irvan Maulana 19 15 14 15 4 67 
14. Marshanda Shinta D. 21 16 16 18 4 75 
15. Marsyanda Aisha P. 21 16 16 18 4 75 
16. Muhammad Rafi G. 20 15 15 17 4 71 
17. Nabila Amaylia 21 15 16 18 4 74 
18. Niken Sofi Salma 20 15 14 17 4 70 
19. Ninda Hayuningtyas 20 17 16 17 4 74 
20. Oktavia A A. 19 15 18 17 4 73 
21. Raissa Shafa Putriku 19 14 16 16 4 69 
22. Rocky Alvito D 20 12 15 17 4 68 
23. Rycko Alvino D. 19 14 15 17 4 69 
24. Vanessa Mulano 20 15 16 17 4 72 
 
Researcher  
No Name C O V LU M 
Total 
Score 
1. Abid Hasbiya R 20 16 17 18 4 75 
2. Adji Dewayasa 20 15 15 16 4 70 
3. Alfina Maharani Arma 20 15 16 15 4 70 
4. Anataya Adira Putri 20 16 16 17 4 73 
5. Andika Bagus S. 20 16 15 17 4 72 
6. Annisa Nur Rizkyanti 20 17 17 17 4 75 
7. Cemal Ganes P.A 20 14 13 16 4 67 
8. Davin Andra N. 20 15 16 15 4 70 
9. Elfrida Hanum 21 17 16 18 4 76 
10. Fathur Rizky M. 20 14 14 16 4 68 
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11. Hasna Syadza 
Amatullah 
21 16 16 18 4 75 
12. Hyacintha Ivvony K. 21 15 16 18 4 74 
13. Irvan Maulana 19 15 16 16 4 70 
14. Marshanda Shinta D. 21 15 16 18 4 74 
15. Marsyanda Aisha P. 21 16 16 18 4 75 
16. Muhammad Rafi G. 20 16 16 17 4 73 
17. Nabila Amaylia 21 15 16 18 4 74 
18. Niken Sofi Salma 21 15 14 17 4 71 
19. Ninda Hayuningtyas 21 15 17 17 4 74 
20. Oktavia A A. 19 15 18 17 4 73 
21. Raissa Shafa Putriku 20 15 16 17 4 72 
22. Rocky Alvito D 20 17 15 17 4 73 
23. Rycko Alvino D. 19 15 15 17 4 70 
24. Vanessa Mulano 19 16 16 17 4 72 
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STUDENTS’ FINAL SCORE IN PRE-TEST 
No Name Rater Researcher 
Final 
Score 
1. Abid Hasbiya R 75 75 75 
2. Adji Dewayasa 70 70 70 
3. Alfina Maharani Arma 70 70 70 
4. Anataya Adira Putri 74 73 73.5 
5. Andika Bagus S. 73 72 72.5 
6. Annisa Nur Rizkyanti 74 75 74.5 
7. Cemal Ganes P.A 68 67 67.5 
8. Davin Andra N. 71 70 70.5 
9. Elfrida Hanum 76 76 76 
10. Fathur Rizky M. 70 68 69 
11. Hasna Syadza Amatullah 75 75 75 
12. Hyacintha Ivvony K. 74 74 74 
13. Irvan Maulana 67 70 68.5 
14. Marshanda Shinta D. 75 74 74.5 
15. Marsyanda Aisha P. 75 75 75 
16. Muhammad Rafi G. 71 73 72 
17. Nabila Amaylia 74 74 74 
18. Niken Sofi Salma 70 71 70.5 
19. Ninda Hayuningtyas 74 74 74 
20. Oktavia A A. 73 73 73 
21. Raissa Shafa Putriku 69 72 70.5 
22. Rocky Alvito D 68 73 70.5 
23. Rycko Alvino D. 69 70 69.5 
24. Vanessa Mulano 72 72 72 
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Appendix 8 
RENCANA PELAKSANAAN PEMBELAJARAN (RPP) 
Sekolah  MTsN Surakarta 2 
Mata Pelajaran : Bahasa Inggris 
Kelas   : VIII 
Aspek/Skill  : Writing 
Jenis Teks  : Recount Text 
Alokasi Waktu : 6 x 40 menit (3 kali pertemuan) 
 
A. KOMPETENSI INTI (KI) 
KI 3. Memahami pengetahuan (faktual, konseptual, dan prosedural) 
berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, 
teknologi, seni, budaya terkait fenomena dan kejadian tampak 
mata. 
KI 4. Mencoba, mengolah, dan menyaji dalam ranah konkret 
(menggunakan, mengurai, merangkai, memodifikasi, dan 
membuat) dan ranah abstrak (menulis, membaca, menghitung, 
menggambar, dan mengarang) sesuai dengan yang dipelajari di 
sekolah dan suimber lain yang sama dalam supandang/teori. 
 
B. KOMPETENSI DASAR (KD) 
3.11   Membandingkan fungsi sosial, struktur teks, dan unsur kebahasaan 
beberapa  teks personal recount lisan dan tulis dengan member dan 
meminta informasi terkait pengalaman pribadi di waktu lampau, 
pendek dan sederhana, sesuai dengan konteks penggunaannya. 
4.11   Menyusun teks recount lisan dan tulis sangat pendek dan sederhan 
terkait   pengalaman pribadi di waktu lamapu (personal recount). 
 
C. INDIKATOR 
Siswa mampu: 
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1. Menyebutkan definisi dan cirri-ciri dari recount text. 
2. Menyebutkan generic structure yang digunakan dalam recount text. 
3. Menulis teks recount  sederhana berdasarkan pengalaman pribadi 
 
D. TUJUAN PEMBELAJARAN 
Pada akhir pembelajaran siswa dapat: 
1. Menyebutkan definisi dan cirri-ciri dari teks recount 
2. Menyebutkan generic structure yang digunakan dalam teks recount 
3. Melengkapi kalimat Simple Past dengan kata kerja yang sesuai 
4. Menulis teks recount  berdasarkan picture series menggunakan 
schoology 
5. Menulis teks recount berdasarkan picture series secara berkelompok 
menggunakan schoology 
6. Menulis teks recount sederhana berdasarkan pengalaman pribadi 
 
E. MATERI PEMBELAJARAN 
1. Definition: 
Recount text is a text that telling past events in the time order that have 
happened or to share other people what happened in the past time. Its 
goal is to entertaining or informing the reader. 
2. Generic structure of recount text 
- Orientation = menceritakan siapa saja yang terlibat dalam cerita, 
apa yang terjadi, dimana tempat peristiwa terjadi, dan kapan 
terjadinya peristiwa. 
- Events  = menceritakan urutan cerita. 
- Reorientation = berisi penutup cerita / akhir cerita. 
3. Language features of recount text 
- Simple past tense is used to express something that happened in the 
past. Here is the pattern: 
 
 
 
For example: 
S + Verb 
2 
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a. Last Sunday, I won lottery in supermarket. 
b. My sister got a red bag in her birthday yesterday. 
 
- Adverb Time  
 
 
 
 
 
 TASK 1. 
 Please change the verb into verb 2! 
1. Go = 
2. Cut = 
3. Take = 
4. Feel = 
5. Keep = 
6. Make = 
7. Eat = 
8. Drink = 
9. Buy = 
10. Come = 
11. Get =  
12. Know = 
13. Put = 
14. Meet = 
15. See = 
16. Sing 
17. Wake = 
18. Sell = 
19. Say = 
20.  Sit = 
TASK 2 
- Yesterday  
- Last week 
- Last Monday 
- Last Month 
- …… ago 
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Change the verbs in brackets into the correct form. 
Last week, I (go) 1. …………… to Mount Bromo. I (stay) 2. ………. at 
my friend’s house in Probolinggo, East Java. The house has a big garden with 
colorful flowers and a small pool. In the morning, my friend and I (see) 3. 
……….. Mount Batok. The scenery (be) 4. ……….. very beautiful. We rode on 
horseback. It (be) 5. ……… fun. Then, we (go) 6. ……. To get closer look at the 
mountain. We (take) 7. ……. Pictures of the beautiful scenery there. After that, 
we (take) 8. ……… a rest and (have) 9. …….. lunch under a big tree. Before we 
got home, we went too the zoo at Wonokromo. We went to home in afternoon. 
We (be) 10. ……… very tired. However, I think it was really fun to had holiday 
like this. 
TASK 3 
Make a paragraph of recount text based on the pictures below! 
 
 
 
 
 
 
 
Recount Text 1 
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My Grandpa’s Birthday 
 It was my grandpa’s birthday last Sunday. On Friday, my sister and I 
went shopping at the mall. We bought a nice shirt. Then, we wrapped it in a blue 
paper. Blue is my grandpa’s favorite color. 
 On Saturday morning, my brother and I helped my sister making a 
birthday cake in the kitchen. It was a big and beautiful birthday cake. I wrote 
‘Happy Birthday’ on it. After that, we put some chocolate and a candle on the top 
of the cake. 
On Sunday evening, my uncle and my aunt came to my house. They brought 
several bottles of softdrink, and flowers for grandpa. Then, we sat together in the 
living room. finally, grandpa blew the candle and cut the cake while we were 
singing a ‘Happy Birthday’ song for him. After giving each of us a piece of cake, 
he opened the present. He told us that he liked the presents, and he was very 
happy.  
 
F. METODE PEMBELAJARAN 
1. Individual works/pair works/group works 
2. Homework/penugasan 
 
G. LANGKAH-LANGKAH KEGIATAN PEMBELAJARAN 
 
Langkah langkah menggunakan schoology dalam writing: 
1. Guru membuat akun schoology  
2. Setelah membuat akun, guru memberikan akses kode kepada siswa 
agar siswa dapat bergabung dalam schooloogy bersama guru. 
3. Guru mengepost picture series di schoology 
4. Guru meminta siswa untuk membuka akun schoologynya dan 
membuat recount text sesuai picture series. 
Pembuka 
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No. Aspek Teacher’s sentence 
1 Salam  “Assalamualaikum 
Warrahmatullahi Wabarakatuh, 
Good Morning. How are you 
today?” 
2 Mengecek presensi kehadiran “Ok, I have to check attendance. 
Who’s absent today?” 
3 Mendiskusikan tujuan dan 
kegiatan pembelajaran 
“Today we are going to learn 
about……” 
 
Pertemuan Pertama 
 
Kegiatan Inti: 
 
 Observing 
1. Guru mengenalkan dan  menampilkan schoology lewat LCD 
2. Guru memberikan tutorial cara membuat akun schoology. 
Siswa mendengarkan penjelasan mengenai schoology 
 
 Questioning  
Siswa bertanya perihal tentang schoology (fungsi dan manfaat 
dalam   pembelajaran) 
 Experimenting 
1. Guru memberikan akses kode kepada siswa untuk bisa 
bergabung dalam schoology 
2. Guru meminta siswa untuk mebuat akun schoology 
 Associating  
 Siswa diminta untuk membuat akun di schoology 
 Communicating 
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 Guru menanyakan kesulitan siswa dalam menggunakan 
schoology. 
Pertemuan Kedua 
Kegiatan Inti: 
 Observing 
1. Siswa mengamati  video tentang recount text di schoology 
2. Siswa diminta untuk mengidentifikasi generic structure dan 
language feature recount text di video dalam schoology. 
 Questioning  
1. Guru bertanya tentang generic structure dari recount text di 
video yang sudah ditampilkan.  
2. Guru bertanya tentang language feature yang digunakan dalam 
recount text. 
Experimenting 
1. Siswa diminta untuk menyebutkan regular-irregular verb 
secara lisan 
2. Siswa diminta untuk mengerjakan tugas di schoology, 
mengubah verb  menjadi verb 2 (past tense) secara mandiri. 
(task 1) 
Associating 
Siswa diminta untuk bekerja secara mandiri dalam menyelesaikan 
tugas yang diberikan oleh guru. 
Communicating 
Guru dan siswa membahas tentang soal yang telah diberikan oleh 
guru. 
Pertemuan Ketiga 
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Kegiatan Inti: 
 Observing 
1. Guru meminta siswa untuk menjelaskan kembali materi yang 
sudah di pelajari di depan kelas. 
2. Siswa diminta untuk mengidentifikasi generic structure dari 
recount text yang ditampilkan oleh guru. (recount text 1) 
Questioning  
Guru bertanya tentang language feature dari recount text yang 
ditampilkan oleh guru. 
Experimenting  
1. Siswa mengerjakan tugas tentang mengubah verb yang sesuai 
dalam recount text yang sudah di post oleh guru dalam 
schoology. (task 2) 
2. Siswa diminta untuk menulis sebuah paragraph berdasarkan 
runtutan gambar di schoology. (task 3) 
Communicating 
1. Guru bersama siswa membahas kesalahan siswa pada hasil 
kerja yang telah di postkan di Schoology 
2. Guru menanyakan kesulitan siswa dalam proses belajar 
mengajar. 
 
Penutup 
1. Guru membuat kesimpulan tentang materi yang sudah dipelajari. 
2. Melakukan refleksi terhadap jalannya proses pembelajaran pada hari itu. 
 
H. SUMBER BELAJAR DAN MEDIA PEMBELAJARAN 
Sumber Belajar: 
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- Lembar Kerja Siswa (LKS) 
- http://www.englishexercise.org  
 Media Pembelajaran: 
- Laptop 
- LCD 
- Picture 
 
I. RUBRIK PENILAIAN  
Rubric penilaian writing (adapted from: Jacob, 1981) 
Aspect Level Score Criteria 
 
 
 
Content 
Excellent – 
Very Good 
30-27 Relevant to the topic, give the 
detail information, and match the 
purpose of recount text. 
Good - 
Average 
26-22 Mostly relevant to the topic, lacks 
of detail 
Fair - Poor 21-17 Inaedaquate development of the 
topic, almost match to the purpose 
of recount text. 
Very poor 16-13 Does not relate to the topic, soes 
not match the purpose. 
 
 
 
 
Organization 
 
 
Excellent – 
Very Good 
20-18 Fluent expression, ideas clearly 
stated, well organized, logical 
sequencing cohesive. 
Good - 
Average 
17-14 Loosely organized, limited 
support, logical but incomplete 
sequencing. 
Fair - Poor 13-10 Non-fluent, ideas confused or 
unconnected, lacks logical 
development and sequencing. 
Very poor 9-7 Does not communicate, no 
organization, not enough to 
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evaluate. 
Vocabulary Excellent – 
Very Good 
20-18 Use effective word/word 
choice/word usage, word form 
mastery. 
Good - 
Average 
17-14 Occasional errors of word form, 
choice/word usage but meaning 
not obscured. 
Fair - Poor 13-10 Frequent errors of word form, 
choice, usage and meaning 
obscured/confused. 
Very poor 9-7 Essentially translation, little 
knowledge of English, not enough 
to evaluate. 
Language use 
Excellent – 
Very Good 
25-22 Few errors of agreement, tense, 
and word order. 
Good - 
Average 
21-18 Several errors of agreement, 
tense, and word order. 
Fair - Poor 17-11 Frequent errors and meaning 
obscured. 
Very poor 10-5 Dominated by error, does not 
communicate, not enough to 
evaluate. 
Mechanics 
Excellent – 
Very Good 
5 Exemplary mechanism, may have 
minor errors in punctuation, 
capitalization, and spelling, need 
little or no editing. 
Good - 
Average 
4 Adequate mechanism, have some 
errors in punctuation, 
capitalization, and spelling, need 
editing but does not impede 
readability. 
Fair - Poor 3 Limited mechanism, consistent 
143 
 
 
 
errors of punctuation, 
capitalization, and spelling, 
impede readability. 
Very poor 2 Inadequate mechanism, serious 
and consistent errors in 
punctuation, capitalization, and 
spelling impedes 
understanding/communication. 
 
Guru Mata Pelajaran      Peneliti 
 
 
 
Sunarni, S.Pd       Avilia Setiani Mutia 
NIP. 19770117 2005012 2 001    143221032  
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RENCANA PELAKSANAAN PEMBELAJARAN (RPP) 
Sekolah  : MTsN Surakarta 2 
Mata Pelajaran : Bahasa Inggris 
Kelas   : VIII 
Aspek/Skill  : Writing 
Jenis Teks  : Recount Text 
Alokasi Waktu : 6 x 40 menit (3 kali pertemuan) 
 
J. KOMPETENSI INTI (KI) 
KI 3. Memahami pengetahuan (faktual, konseptual, dan prosedural) 
berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, 
teknologi, seni, budaya terkait fenomena dan kejadian tampak 
mata. 
KI 4. Mencoba, mengolah, dan menyaji dalam ranah konkret 
(menggunakan, mengurai, merangkai, memodifikasi, dan 
membuat) dan ranah abstrak (menulis, membaca, menghitung, 
menggambar, dan mengarang) sesuai dengan yang dipelajari di 
sekolah dan suimber lain yang sama dalam supandang/teori. 
 
K. KOMPETENSI DASAR (KD) 
3.11   Membandingkan fungsi sosial, struktur teks, dan unsur kebahasaan 
beberapa  teks personal recount lisan dan tulis dengan member dan 
meminta informasi terkait pengalaman pribadi di waktu lampau, 
pendek dan sederhana, sesuai dengan konteks penggunaannya. 
4.11   Menyusun teks recount lisan dan tulis sangat pendek dan sederhan 
terkait   pengalaman pribadi di waktu lamapu (personal recount). 
 
L. INDIKATOR 
Siswa mampu: 
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4. Menyebutkan definisi dan cirri-ciri dari recount text. 
5. Menyebutkan generic structure yang digunakan dalam recount text. 
6. Menulis teks recount  sederhana berdasarkan pengalaman pribadi 
 
M. TUJUAN PEMBELAJARAN 
Pada akhir pembelajaran siswa dapat: 
7. Menyebutkan definisi dan cirri-ciri dari teks recount 
8. Menyebutkan generic structure yang digunakan dalam teks recount 
9. Melengkapi kalimat Simple Past dengan kata kerja yang sesuai 
10. Menulis teks recount  berdasarkan picture series menggunakan 
schoology 
11. Menulis teks recount berdasarkan picture series secara berkelompok 
menggunakan schoology 
12. Menulis teks recount sederhana berdasarkan pengalaman pribadi 
 
N. MATERI PEMBELAJARAN 
4. Definition: 
Recount text is a text that telling past events in the time order that have 
happened or to share other people what happened in the past time. Its 
goal is to entertaining or informing the reader. 
5. Generic structure of recount text 
- Orientation = menceritakan siapa saja yang terlibat dalam cerita, 
apa yang terjadi, dimana tempat peristiwa terjadi, dan kapan 
terjadinya peristiwa. 
- Events  = menceritakan urutan cerita. 
- Reorientation = berisi penutup cerita / akhir cerita. 
6. Language features of recount text 
- Simple past tense is used to express something that happened in the 
past. Here is the pattern: 
 
 
 
For example: 
S + Verb 
2 
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c. Last Sunday, I won lottery in supermarket. 
d. My sister got a red bag in her birthday yesterday. 
 
- Adverb Time  
 
 
 
 
 
 TASK 1. 
 Change the verb in the bracket into correct form and arrange the 
jumble sentences into right order! 
a. After, the party was over, I (open) my present.  
b. All my friends (come) to my house and we played lots of game 
c. I (have) fun at my party 
d. On the weekend I had party. It (be) my birthday party 
e. After game, we (eat) lunch. We had cake, chips and coke. 
TASK 2 
Please, make a recount text based on picture below! 
 
TASK 3 
- Yesterday  
- Last week 
- Last Monday 
- Last Month 
- …… ago 
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Make a paragraph of recount text based on the pictures below! 
 
 
 
 
 
 
 
 
Recount Text 1 
Camping 
 
 
Last weekend, my friends and I went to camping. We reached the camping 
ground after we walked for about one and a half hour from the parking lot. We 
built the camp next to a small river. It was getting darker and colder, so we built a 
fire camp. 
The next day, we spent our time observing plantation and insects while the 
girls were preparing meals. In the afternoon, we went to the river and caught some 
fish for supper. At night, we held a fire camp night. We sang, dance, read poetry, 
played magic tricks, and even some of us performed a standing comedy. 
On Monday, we packed our bags and got ready to go home. 
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O. METODE PEMBELAJARAN 
3. Individual works/pair works/group works 
4. Homework/penugasan 
 
P. LANGKAH-LANGKAH KEGIATAN PEMBELAJARAN 
 
Pembuka 
 
No. Aspek Teacher’s sentence 
1 Salam  “Assalamualaikum 
Warrahmatullahi Wabarakatuh, 
Good Morning. How are you 
today?” 
2 Mengecek presensi kehadiran “Ok, I have to check attendance. 
Who’s absent today?” 
3 Mendiskusikan tujuan dan 
kegiatan pembelajaran 
“Today we are going to learn 
about……” 
 
Pertemuan Keempat 
 
Kegiatan Inti: 
 
 Observing 
1. Siswa mengamati recount text yang guru berikan. (recount 
text 1) 
2. Siswa mengidentifikasi generic structure dari recount text 
tersebut 
 Questioning  
Guru bertanya tentang generic structure dan language feature 
dalam recount text tersebut. 
 Experimenting 
1. Siswa diminta untuk mengidentifikasi generic structure dari 
recount text yang sudah diberikan. 
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2. Siswa diminta untuk menyebutkan arti dari kata yang ada 
dalam teks recount tersebut. 
 Associating  
1. Siswa secara berpasangan diminta untuk mengubah verb 1 
menjadi verb 2 (task 1) 
2. Siswa secara berpasangan diminta untuk menyusun kalimat 
kedalam susunan yang benar. 
 Communicating 
1. Guru menanyakan kesulitan siswa dalam menyelesaikan tugas 
2. Guru bersama siswa membahas hasil diskusi siswa. 
Pertemuan Kelima 
Kegiatan Inti: 
 Observing 
 Siswa diminta menyebutkan definisi dari recount text 
 Questioning  
 Guru bertanya tentang language feature yang digunakan dalam 
recount text. 
Experimenting 
1. Siswa secara berkelompok membuat recount text sesuai 
dengan gambar di schoology. (task 2) 
2. Siswa diminta membuat kerangka cerita sesuai gambar di 
schoology 
Associating 
1. Siswa diminta untuk bekerja sama dalam menyelesaikan tugas 
yang diberikan oleh guru. 
2. Siswa mengepost hasil recount text di schoology 
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Communicating 
Guru dan siswa membahas tentang hasil recount text setiap 
kelompok.  
 
Pertemuan Keenam 
Kegiatan Inti: 
 Observing 
3. Guru meminta siswa untuk menjelaskan kembali materi yang 
sudah di pelajari di depan kelas. 
4. Siswa diminta untuk mengidentifikasi generic structure dari 
recount text.  
Questioning  
Guru bertanya tentang language feature dari recount text yang 
ditampilkan oleh guru. 
Experimenting  
3. Siswa secara berkelompok diminta untuk menyusun kalimat 
kedalam urutan yang benar.  
4. Siswa secara berkelompok diminta untuk membuat recount 
text berdasar gambar di schoology. 
Communicating 
3. Guru bersama siswa membahas kesalahan siswa pada hasil 
kerja yang telah di postkan di Schoology 
4. Guru menanyakan kesulitan siswa dalam proses belajar 
mengajar. 
Penutup 
3. Guru membuat kesimpulan tentang materi yang sudah dipelajari. 
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4. Melakukan refleksi terhadap jalannya proses pembelajaran pada hari itu. 
 
Q. SUMBER BELAJAR DAN MEDIA PEMBELAJARAN 
Sumber Belajar: 
- Lembar Kerja Siswa (LKS) 
- http://www.englishexercise.org  
 
 Media Pembelajaran: 
- Laptop 
- LCD 
- Picture 
 
R. RUBRIK PENILAIAN  
Rubric penilaian writing (adapted from: Jacob, 1981) 
Aspect Level Score Criteria 
 
 
 
Content 
Excellent – 
Very Good 
30-27 Relevant to the topic, give the 
detail information, and match the 
purpose of recount text. 
Good - 
Average 
26-22 Mostly relevant to the topic, lacks 
of detail 
Fair - Poor 21-17 Inaedaquate development of the 
topic, almost match to the purpose 
of recount text. 
Very poor 16-13 Does not relate to the topic, soes 
not match the purpose. 
 
 
 
 
Organization 
Excellent – 
Very Good 
20-18 Fluent expression, ideas clearly 
stated, well organized, logical 
sequencing cohesive. 
Good - 
Average 
17-14 Loosely organized, limited 
support, logical but incomplete 
152 
 
 
 
 
 
sequencing. 
Fair – Poor 13-10 Non-fluent, ideas confused or 
unconnected, lacks logical 
development and sequencing. 
Very poor 9-7 Does not communicate, no 
organization, not enough to 
evaluate. 
Vocabulary Excellent – 
Very Good 
20-18 Use effective word/word 
choice/word usage, word form 
mastery. 
Good - 
Average 
17-14 Occasional errors of word form, 
choice/word usage but meaning 
not obscured. 
Fair – Poor 13-10 Frequent errors of word form, 
choice, usage and meaning 
obscured/confused. 
Very poor 9-7 Essentially translation, little 
knowledge of English, not enough 
to evaluate. 
Language use 
Excellent – 
Very Good 
25-22 Few errors of agreement, tense, 
and word order. 
Good - 
Average 
21-18 Several errors of agreement, 
tense, and word order. 
Fair – Poor 17-11 Frequent errors and meaning 
obscured. 
Very poor 10-5 Dominated by error, does not 
communicate, not enough to 
evaluate. 
Mechanics 
Excellent – 
Very Good 
5 Exemplary mechanism, may have 
minor errors in punctuation, 
capitalization, and spelling, need 
little or no editing. 
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Good - 
Average 
4 Adequate mechanism, have some 
errors in punctuation, 
capitalization, and spelling, need 
editing but does not impede 
readability. 
Fair – Poor 3 Limited mechanism, consistent 
errors of punctuation, 
capitalization, and spelling, 
impede readability. 
Very poor 2 Inadequate mechanism, serious 
and consistent errors in 
punctuation, capitalization, and 
spelling impedes 
understanding/communication. 
 
Guru Mata Pelajaran     Peneliti 
 
 Sunarni, S.Pd      Avilia Setiani Mutia 
 NIP. 19770117 2005012 2 001   143221032  
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Appendix 10 
 
Course in Schoology E-learning web. 
 
 
 
 
 
 
 
Students’ assignment in Schoology E-learning web. 
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Students’ score in Schoology E-learning web 
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 Appendix 11 
  
 
 
 
 
 
 
 The researcher was explaining about schoology e-learning web 
 
 
 
 
 
  
 
  
The students were creating account of schoology e-learning web 
 
 
 
 
 
